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Abstract 

Territories and areas conserved by Indigenous Peoples and local communities (hereafter: óICCAsô) 

are commons systems containing significant biodiversity, ecosystem services and cultural values 

and has raised a strong interest among scientists. Despite the increasing acknowledgment of ICCAs by 

scientists at the global level, there is an existing knowledge gap of ICCAs in East-African yet literature 

review suggested the existence of such systems in this region. Thus, our main objective in this 

paper is to challenge the assumption that ICCAs are non-existent in East-Africa and contribute to 

put them in the center of the research arena of environmental conservation. We explored the 

existence of ICCAs focusing on Daasanach community from northern Kenya- through ethnographic 

inclines participant observation and semi-structured interviews (n=75) and data verification was 

conducted through 8 focus groups. We organised data in themes/domains as described by 

IUCN/CEESP Briefing Note no 10 examined whether the identified pastoral commons fit the 

criteria of ICCAs. Our findings evidence the important existence of Daasanach pastoral commons 

that corresponds to criteria of ICCAs. This challenges assumption in the scientific literature 

stating that traditional pastoral commons are rather irrelevant in todayôs East African context. 

Such commons have played a central role not only for the local livelihoods, but also for the 

provision of ecosystem services which is aligned with the current definition of ICCAs. In 

concluding, we appeal for more research that would seek to stimulate a process of reclaiming a 

greater recognition to pastoral ICCAs in East Africa. 

 

Key words: ICCAs, customary management, biodiversity, ecosystem services, Socio-cultural, 

ecological outputs. 

 

Introduction 

In the last two decades, a specific form of customary-based resource management de facto and/or de jure 

collectively governed by indigenous peoples and local communities has emerged, widely referred to as 

Indigenous Peoples and Community Conserved Territories and Areas (hereinafter; ICCAs (Borrin-

mailto:dmmwamidi@gmail.com
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Feyerabend & Hill, 2015). ICCAs are natural and/or modified ecosystems, voluntarily conserved by 

indigenous peoples, mostly through customary law (Dudley 2008). They represent a vast array of 

institutional mechanisms of governance (Borrini-Feyerabend & Hill 2015) for the collective and 

sustainable management of common-pool resources. ICCAs are nowadays recognized as a key 

management regime vis-̈-vis local communitiesô well-being, the conservation of the environment and 

global sustainability by major international policies and programs (e.g., United Nations Development 

Program, Convention on Biological Diversity and International Union for the Conservation of Nature1; 

Dom²nguez and Benessaiah, 2015; Kothari et al. 2012). 

 

Awareness and recognition of the concept of ICCAs has been exponentially growing since its emergence 

as a result of decades of ñfortress conservationò approaches drawing a strict line between human activities 

and nature conservation. It is often estimated that ICCAs currently cover up to 12% of the worldôs land 

surface (Kothari et al. 2013). Indeed, ICCAs can probably be counted by millions worldwide, in 

terrestrial and marine environments, providing ecosystem services as well as livelihoods to millions of 

local farmers whilst contributing to the conservation of thousands of species and habitats (Borrini-

Feyerabend & Hill, 2015). Yet, most ICCAs are not recognized for their conservation values (Kothari et 

al. 2013, 2015). This lack of recognition undermines their effectiveness to deliver sound conservation 

outcomes (Berkes 2009). There is a great deal of research showing that ICCAs are being threatened 

worldwide by many pressures, such as global market expansion or colonization, as well as the 

establishment of strict protected areas upon these territories under customary management that weaken 

their traditional institutions (Haller et al., 2013; Stevens 2013; Dom²nguez and Benessaiah, 2015).  

 

ICCAs have been less recognized in East Africa given the strength of colonial approaches to 

conservation and the often negative interpretations of pastoralism the most practiced livelihood in 

the region. This attention gap to East African ICCAs is striking, considering the accelerated rise 

of scientific interest on the ICCAs worldwide or even in comparison of the knowledge about other 

type of ICCAs in the region, such as forest or water ones. However some early ethnographic works 

suggest the existence of pastoral ICCAs in some Kenyan and Tanzanian groups (e.g. Maasai case: 

Bernardi, 1955; Sukuma case: Tanner, 1955; Datoga case: Wilson, 1952). 

 

Despite the examples synthesized above, the perception  that there are no pastoral ICCAs in East 

Africa persists, is at least not with enough strength or "quality", because they are too affected by 

historical transformations, to be worthy considered relevant for understanding of local society or 

ecological equilibrium. These assumptions may be mainly due to the characteristics of many 

pastoralist groups of this region, with absence of well-defined territories and with certain 

                                                        
1   http://www.undp.org/content/undp/en/home/presscenter/articles/2014/10/16/global-fund-supports-conservation-by-indigenous-peoples-

and-local-communities.html  ; https://www.iucn.org/content/indigenous-and-community-conserved-areas-bold-new-frontier-conservation  ; 
https://www.cbd.int/doc/publications/cbd-ts-64-en.pdf  ; http://sdg.iisd.org/news/undp-unep-toolkit-showcases-community-approaches-to-
iccas/ 

http://www.undp.org/content/undp/en/home/presscenter/articles/2014/10/16/global-fund-supports-conservation-by-indigenous-peoples-and-local-communities.html
http://www.undp.org/content/undp/en/home/presscenter/articles/2014/10/16/global-fund-supports-conservation-by-indigenous-peoples-and-local-communities.html
https://www.iucn.org/content/indigenous-and-community-conserved-areas-bold-new-frontier-conservation
https://www.cbd.int/doc/publications/cbd-ts-64-en.pdf
http://sdg.iisd.org/news/undp-unep-toolkit-showcases-community-approaches-to-iccas/
http://sdg.iisd.org/news/undp-unep-toolkit-showcases-community-approaches-to-iccas/
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traditional management ways which made the common managed lands superficially seem to be 

open access lands. Also, due the significant historical disruptions which have suffered, with lands 

fragmentation and customary institutions undermined by the imposition of new structures of 

authority, among others.  

 

It is in this context where the raison d'°tre of this work is based on, whose main objective is to 

confirm, through a case study, that beyond the clear indications previously exposed from the 

literature, in which you can only find references to the presence of pastoral ICCAs if you grasp 

tenaciously the anyway very scarce bibliography, the data obtained by field work supports the 

existence of pastoral ICCAs in East Africa. Therefore, our research had two specific objectives: 

(1) to explore the existence of pastoral ICCAs within the Daasanach Community (2) to describe 

the Daasanach management regime of pastoral commons as currently practiced; and  

 

Thus, our starting hypothesis asserts that, considering the literature data and despite the various 

historical disruptions that they have had to cope, in East Africa there exists persist customary 

Community Conserved Pastoral Territories and Areas (pastoral ICCAs). The main questions on 

which we want to shed light and which guide the present text are: 1) Do ICCAs exist among the 

Daasanach, a community chosen by hazard among hundreds of others in East Africa, for the study 

of the presence of ICCAs? And, if they exist: 2) How are they managed, how important are they 

for local society and what is the state of its institutions in terms of legitimacy perception among 

the Daasanach? In fact, the answers to these questions could be a good first indicator of the 

relevance of pastoral ICCAs in other regions of East Africa. 

 

With the aim to give answer to these questions, we briefly describe the case study and we provide 

an in-depth description of the applied methodology in this research. In order to provide a tidy 

ethnographic data, the results are organized under two subsections: 1) Community internal 

structure: the knowledge of the groupôs internal organization is a fundamental aspect for 

understanding the complex scheme of cultural institutions on which the customary regime of 

resources management is based on; 2) Communityôs livestock and grazing management: it is where 

we provide more specific descriptions on the Daasanachôs traditional pastoral resources 

management, their conserved areas and the customary institutions that takes part in this 

management. Lastly, we discuss about the data and we provide preliminary conclusions.    

 

Context 

The Daasanach are Cushites of the Omo-Tana branch (Tosco 2011 in Cushitic Language Studies 

Volume 17). They occupying the northern shores of the lake Turkana, the lower stretch of the Omo 

river Valley and its delta, their traditional territory spread between a narrow strip of South Sudan, 

Southern Ethiopia and northern Kenya (figure 1). There are about 13,000 Daasanach living in 

Kenya and about 48,000 living north of the border with Ethiopia (IHSN, 2007; KNBS, 2013).  The 
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Daasanach territory is under a bimodal annual rain cycle, with a longest wet season from March 

to May and a shorter one from October to December. Nevertheless, the annual rain average of the 

region is very dry, usually under 200mm (Liebmann et al. 2014). Thus, it is an arid and semi-arid 

area with less than 5% of vegetal ground cover (Pkalya et al., 2004: 14).  

 

Figure 1: Map indicating the Daasanach land (Source: Joshua Project.com)          

 

They are primarily nomadic pastoralists, but they also perform fishing and flood-plain cultivation 

along the seasonally flooded river banks (Hathaway, 2009). Out of the Omo river delta area, their 

livelihoods depend foremost on pastoral resources (livestock) and somewhat subsistence fishing 

at lake Turkana. Historically they have maintained hostility with their neighbours Turkana, Gabra 

and at least Rendille and Borana (Fratkin and Roth, 2004). These conflicts have been increasing 

due to the historical disruptions which they have had to cope (i.e. territory fragmentation, colonial 

and post-colonial impositions, forced migrations, droughts increase, etc.) (Sagawa, 2010).  

  

Present-day Daasanach community is grouped into eight tribal sections made of patriarchal clans 

(tur) related by marriage. The central defining principle of the Daasanach social organisation is 

age-set (generation-set) called (hari) which is defined by age (Almagor 1978 in Manchester 

University Press). Young men of the warrior (warani) class (from 14 to 35 years of age) provide 

labor for distant herding and also help in reinforcement of norms. Power on the age-set system is 

vested on an elite group of about thirty elders (ara). Elders are responsible to teach norms and 

taboos regulating the local management of natural resources and also assign directives to warani 
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to reinforce natural resource utilisation values within Daasanach land. 

 

Methodology 

We conducted fieldwork between November and December, 2016 in 4 villages located in Ileret 

ward. We first obtained Free, Prior and Informed Consent from each village and individual 

participating in this study. We collected qualitative ethnographic information on the norms and 

practices related to the management of pastoral resources through field visits to different 

grasslands/pastoral commons, accompanying Daasanach herders during the dry season at the 

peripheries of National park. In each visit, we asked informants to explain the rules, norms and 

institutions in place to manage these resources. These in situ open-ended interviews helped us to 

inform the research design and contextualise the results from our semi-structured interviews.  

 

We administered these semi-structured interviews to 75 respondents targeting herders, elders 

seeking to: identify and examine communityôs pastoral landscapes which are communally owned 

and governed by customary regulations; assess whether natural resources are communally utilised 

for the benefits of all with the community land; 4) asses whether customary management rules of 

the community land are viewed by locals as effective, and If violated, what are the consequences 

to the perpetrators and 5) examined qualitative outputs of ecosystem services of these identified 

commons. Data collected was verified through eight-sessions of 5-10 respondentsô focus group 

discussions of ages between 18-72 years (table 2). 

Table 1: Semi-structured interviews in four settlements (n=75) 

  Settlements 

Age (Years) Ilgimir Allia Bay Koobi Fora Karare Total 

<20 1 0 0 1 2 

21-30 7 2 2 5 16 

31-40 12 2 2 5 21 

41-50 8 2 3 4 17 

51-60 3 2 0 1 6 

60-70 5 2 1 1 9 

Over 70 4 0 0 0 4 

Subtotal 40 10 8 17 75 

Grand Total (n) n=75 

 

 

Table 2: Focus group discussions sessions in four villages. 

Settlements No. of Focus 

Group 

Discussion 

Total Number of 

Respondents 

Male  

Respondents 

Female 

Respondents 
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sessions 

Ilgimir 4 29 26 3 

Allia Bay 1 5 4 1 

Koobi Fora 1 8 8 0 

Karare 2 14 12 2 

Total  8 56 50 6 

 

Results 

Data was analyzed qualitatively by organizing it in themes and domains as described by 

IUCN/CEESP Briefing Note No. 10 and Aichi Biodiversity Target 11. We used ICCAsô 

elements as a yardstick in identifying potential ICCA/Commons in Daasanach land. In this section, 

we first present our finding which describes the Daasanach communityôs internal structure and 

how governance/management of pastoral and natural resources is conducted. Secondly, we present 

the findings of the identified Daasanach pastoral commons that fit the description of ICCAs in 

terms of their qualitative ecosystem services outputs, communal utilization, customary-based 

management and governance of natural resources within these commons.  

 

Daasanch Community Internal Governance Structure 

According to Elders, the Daasanach community has eight major clans of which, each one of the 

clan has a key role in ensuring stability and proper community functioning (table 3). These roles 

are distinctive of each clan, are based on the traditional knowledge and special spiritual skills 

rooted in their belief system and deeply attached to their indigenous landscape as well as pastoral 

and natural resource management. Also, these roles place them in a kind of supremacy ranking, 

though some clan may deputize some roles of other clan especially if none of the anointed member 

of the respective clan may be available (Table 3). All clan members graze their livestock together 

and, according to the report by the Ileret Wardôs Veterinary Officer, the number of livestock in the 

entire Daasanach community is around 31,000 cows, while goat and sheep counted collectively 

are 50,000, donkeys 3,000 and camel 400.  
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Table 3: Clans of the Daasanach and their collective functional roles in overall community 

synchronization 

Clan 
Illustration of clanôs 

Livestock ear markings 
Clanôs collective role in Daasanach community 

Turnyer

im 

 

This is the superior clan in terms of spiritual powers that are 

recognized to them amongst the clans. They are responsible 

for óprotectingô and óblessingô the entire communityôs 

pastoral and natural resources as well as foretelling 

dangers/calamities such as floods, cattle rustling. Anointed 

Elders from this clan are exclusively in-charge of lighting up 

fire called Lago whenever they migrate to any new area with 

their livestock as a sign of ówellnessô. They can curse all 

other seven clans in case of norms perversion such as misuse 

of pastoral/natural resources. Turnyerim and Fargaaro clans 

are the custodians of herbal medicine treatments for humans 

and livestock. They can be deputized Turat in herbal 

treatment and conservation of indigenous medicinal trees. 

Fargaar

o 

 

They are rain makers and Warranis (Warriors) from this clan 

are solely in-charge of searching water and pasture on behalf 

of the entire community. This role can be deputized by Illi 

clan in case none of this clanôs members may be available to 

conduct this exercise. They are also custodian of snake bite 

antidotes and they treat victims by spitting on them. This clan 

has communityôs mandate to deputize the Turnyerim clanôs 

roles. 

Turat 

 

They are in-charge of conducting Dimi and Guol ceremonies 

and other community cultural celebrations. They are also 

healers of burns resulting from fire or hot water. 

Eedhe 

 

They are custodians of cultural magic to safeguard the 

community from external aggressors, also have ability to 

curse rogueôs community members. 

Galbur 

 

They are in-charge of safeguarding the entire Daasanach 

community and their livestock against crocodile carnages. 

Thus, play significant role during the dry spell, when 

livestock grazing is at the shores of waters of Lake Turkana 

also at the Island of Lokwaria near Sesilicho also at the 

Crocodile-infested River Omo Delta (on the Ethiopia-Kenya 

border) in which cattle have to swim with herders for over 2 
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Pastoral Commons of Daasanach as potential ICCAs  

 According to our results obtained from interviews and FGD and observation, the Daasanach 

community have seven pastoral commons, four of which are: a) communally owned resources 

such as pasture, water, and biodiversity; b) utilized and managed by all members with equal rights 

collective governance and are the first beneficiaries of these ICCAs ecosystem services and c) protected 

and conserved through the their eight-clan governance system (table 3). The other three commons 

are overlapped by the Sibiloi national park, and thus according to Elders, they do not have direct 

management or utilization of resources inside the park and thus communityôs customary 

management norms do not apply in day-to-day management of these areas.  

 

 According to elders, all Daasanch community members are pastoralist and they majorly depend 

on pastoral resources for their livelihoods. Pasture is very essential resource among the Daasanach 

land and the community has customary methodical mechanisms of managing this finite resources 

which involve distribution of livestock evenly across their indigenous community landscape which 

according to elders it: a) ensures full utilization and protection of scarce pasture and minimizes 

degradation of landscape. A forty four years old herder said ñWe are not allowed to graze in a 

single area for one month, because this may damage the ability of pasture to regenerate again. 

Some areas such as Kambi Turkana- Near Moite (at the southern border of Ileret Ward) have been 

left bear with no pasture and vegetation because other communities who graze in those areas do 

kilometers to access pasture at the Island (Lokwaria).  Elders 

believes that whoever is killed by a crocodile must be serving 

a curse. 

Murle 

 

 

They are in charge conducting of rites of passage such as 

male circumcision, and all community clan membersô 

circumcised boys (regardless of their clans) must spend at 

Murle clanôs Manyattas during the time of circumcision until 

they attain healing.  

Illi 

 

They have a crucial role of treating community members of 

scorpion bites. They can also deputize Fargaaro clan during 

the search of water and pasture, in case the Fargaaro clanôs 

member is unavailable. 

Tieme 

 

This clanôs role is to treat the locals from spider bites, and 

they are also in-charge of protecting the community members 

and their livestock against deaths caused by flooding Lagas 

and drowning at the lake. 
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not care about tomorrow-they can graze in one place for over three or four months, but Daasanach 

are conscious about sustaining our livestock for many years to comeò.  b) Minimizes loss of the 

entire herd due to sporadic cattle rustling. 

 

Another strategy employed by Daasanach in pasture management is through systematic migration 

to grazing areas, According to elders, herder migrate near the shores of the lake during the dry 

seasons in late September to February, while they migrate to highland on the Eastern sides of the 

Ileret during the wet seasons from March to July (figure 2). A forty-seven years old herder said ñIt 

is mandatory that the first week after the onset of wet season in March or April, all herders must 

move with their livestock up to the border of Daasanach and Gabra, Amarkoke and Turkana 

communities so as to utilize scarce resources such as pasture and water in this arid zone as well 

as óblockingô our rival community from gaining access to the pasture inside our land. This has to 

be done from extremely north near the Kenya-Ethiopia border, to the Southern boundary bordering 

Turkana Community. It is mandatory for all herders to abide by this order which is given by our 

elders. Penalties and fines are attached to those who fail or delay to go with other herders during 

migration. Only older people are left behind with some few lactating goats and sheep for provision 

of milk for themò.  
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Figure 2: Longitudinal cross-section depicting the movement of herders from the lake to highlands 

during the dry to wet seasons respectively.  

 

Qualitative ecosystem services from Daasanach pastoral Commons 

 

The seasonal laga Ileretôs watershed spans from Buluk and Surge hills, and also on the Southern 

Ethiopian side and drains to Lake Turkana. Elders reported that this seasonal river provides year-

round underground water resources and is very essential during the dry seasons as it supports 

riverine ecosystem which is essential for survival of wildlife, livestock and the community (figure 

3). A fifty eight years old elder said ñMany of wild animals and bird species also depends on 

riverine forests as their habitat. Some animals come from Ethiopia to lick salt and eat some 

medicinal plants along the laga Ileret. .This laga has the highest numbers of guinea fowls and 

baboons that any other laga in Dasaanach land and also has diverse habitats for highly treasured 

leopards which we utilized its skin for celebration of the first born daughter in the family ceremony 

called Dimi. Other animal species found in these lagas are edible wild animals such as Oryx, 

Antelopes and Gazelles which we utilized as game meats only during the food scarcity and thus 

important for our livelihoodsò But we only kill very few when there is inadequate food in 

Daasanach land- but that is a poor manôs diet... most of us who have plenty of livestock, we detest 

such a thingò. 

 

Laga Ileret, yield culturally treasured red and ochre clay which is used for decoration among the 

Daasanach girls and warriors during the Dimi and Guol cultural ceremonies. A 34 years old herder 

said ñWe cherished ochre, and we conserve and protect it by all means, no one is allowed to mine 

it except during the seasons of dimi or gualò.  

 
Figure 3: Aerial photograph of a laga in Daasanach land. These riverine ecosystems provides 

numerous shallow water wells for the community and livestock as well as other many ecosystem 
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services (Photo: Daniel Mwamidi; captured at 7,000 feet above the ground).  

 

 

At the deltas of lagas there are papyrus reeds which are used by the locals for thatching houses 

and as well as provision of pasture to livestock during the dry seasons. Elders reported that these 

areas are highly treasured because they harbor fish, crocodiles that they utilized as food and thus 

supplementing sources from livestock which are dwindling because of prolonged drought in this 

region. 

 

Pastoral commons especially those around the lake are habitats to countless species of birds- some 

which are believed to have powers of having óskillsô of weather forecasting. A forty-two years old 

herder said ñWe highly depend on the calls from Bodidhe bird (Nightjar), Kireck (Yellow barbet), 

Nabus (Abyssinian roller), Dakal (Eagle) and when we see Kimidiriet (Marabou stork) sagging its 

wings like an umbrellaôs shape, then it signifies the onset of a rainy season, and thus we normally 

start the preparation to be ready for migration. These birdsô behaviors are very accurate and all 

Daasanach rely on them for weather forecastingò. 

 

According to elders and herders, all community riverine ecosystems are conserved, governed and 

managed by the community eldership who transfer some authority and mandate to warranis (ages 

18-35 years) for reinforcement of the norms. A thirty years old Herder said ñWe are not allowed 

to graze large animals such as cattle, donkey or camel within riverine because they may degrade 

these areas quite fast, and thus we only graze young/small sized livestock such as calves, goats 

and sheep may graze in these areas as they may not pose dangers of degrading the area. Moreover, 

the amount of pasture they consume is less as compared to full-grown cattle, donkey or camel. We 

are also not allowed to cut any tree because many of such indigenous trees are our ópharmacyô- 

we utilize them as plants as medicine because there are no hospitals within, and the nearest one is 

hundreds of kilometers away. We also treat our livestock using these trees and thus we are obliged 

to conserve and protect these trees because without them we will all die with our livestock!ò  Elders 

reported that tough penalties are attached to anyone who is caught destroying riverine forests. A 

fine of a full grown bull is a tag to those who contravenes these norms.  

 

Elders reported that indigenous trees are considered as treasure among the Daasanach and thus 

they protect them by all possible means. A fifty nine years old elder said ñWe do not allow anyone 

to destroy trees in our land, in fact, we do not destroy manyattas when migrating to new areas, 

This protects trees as no new manyattas are built in subsequent migration. We always rotate in a 

same pattern and camp on same areas around Daasanach land, and nobody owns manyattas- they 

all belongs to one family-Daasanach communityò. 

 

Indigenous medicinal tree species within pastoral commons 
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Daasanach Pastoral commons have numerous indigenous tree species that are utilized as herbal 

medicines by and elders reported that Daasanach community depends majorly on indigenous 

medical tree species because of unavailability of conventional treatments within Ileret Ward. 

Elders mentioned various indigenous trees species that are exploited as herbal medicines which 

are conserved and protected through strict customary restrictions. A sixty-eight years old village 

elder said ñCurse will be upon anyone who destroys trees that is used to cure diseases among our 

people. Cutting a tree is like killing a person directly because the medicine saves life of sick 

personò.  

 

Some indigenous medicinal trees species which Elders and herders mentioned include: 

i. Dermech (Grewia tenax) tree species is used as a detox to cleanse the body from impurities. 

It is also eaten by goats/sheep and camel as pasture. 

ii.  Lomadang tree species is used to treat major reproductive afflictions such as infertility, 

vaginal discharge, menstruation disorders and relieves lumbar pains in women, and also 

used to treat infertility in livestock. 

iii.  Gieliech tree species- Used for promoting fertility among women and men. 

iv. Nanguda (Rubus steudnes) tree species- Used for treating fevers in humans and livestock. 

v. Nyabangitang (Rhus vulgaris) tree species- Use for deworming internal parasites of the 

liver and intestines, ringworms for both humans and livestock. 

vi. Gorguriech (Euphorbia heterochrona) tree species is used as a broad-spectrum herbal 

medicine (for all infections) for both humans and livestock. 

vii. Miede tree species- Locals consider this tree as the most ósacredô tree in Daasanach land. 

According to Elders and herders, Miede tree is used to make Lago- which is the first fire 

made immediately upon herdersô migrating in a new area which has to be conducted by an 

anointed member of the Turnyerim clan.   

Elders reported that Daasanach depends entirely for natural environment to provide important food 

elements such as vitamins, medicines, proteins, minerals among other important elements required 

by human body. For instance, locals depends on riverine ecosystems for wild vegetables such as 

amaranthus, and edible wild mushrooms for food, and are in plenty during the rainy seasons and 

reduced in dry seasons. Some of the wild vegetables that elders mentioned are: Nyelim/gilieny 

(Cordia africana), Mier, Kada (Harpephyllum cuffrum), Gaba (Ziziphus mucronata), Damich, 

Barbar (Senna didymobotrya).  

 

Water resources within pastoral Commons  

According to elders, Daasanach have a well-organized system of protecting water wells found 

along the river-beds of lagas (figure 4). These shallow wells are protected and elders reported that 

whenever herders migrate to new areas, they are require by customary norms to refill them with 

sand so as to avoid excessive evaporation and thus minimize this scarce resource in this arid region. 
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Figure 4: The riverbed of a seasonal river in Ileret which provides myriad of shallow water wells 

for community and livestock as well as pasture for goats, sheep (Photo Daniel Mwamidi). 

Water is managed by the Daasanach Warriors (warani) through three methods:  

a) They fence around the shallow well using thorn twigs of Acacia drepanolobium and Acacia 

reficiens so that livestock would access water in smaller portion bit by bit rather than letting them 

inside defecating and urinating on the entire water well and reducing its quality. By so doing, 

herders will ensure that water would not be degraded faster than pasture. A sixty years old elder 

said  ñpasture without water is useless, and it is better to have more water and less pasture than 

having more pasture without waterò and thus water is regarded as paramount pastoral resource de 

facto, in these areas. He continued saying ñWhenever we migrate to a new place and there is plenty 

of pasture, there may be dangers that the grass may remain, while water is depleted or spoilt faster, 

and thus being forced to migrate to other areas and leaving a lot of pasture behind- which is a 

very hurting thing to us!, so we always ensure that there is balance between water and pasture. It 

is better to finish pasture and retain water, because water is lifeò;  

b) Whenever there are deeper water wells that are difficult for the livestock to drink from, the 

warriors/herders would fence around and put narrow entry-ways that is guarded by thorns and thus 

they would organize themselves in relaying pattern or one would fetch and pour water in a water 

trough for livestock to drink. One will fetch the water from the well/borehole and relay it to the 

next person who would relays it to subsequent person up to the point where animals are to drink 

at kadich (water trough) with over 20 cows drinking simultaneously. This is done so as to prevent 

livestock from getting access to water directly and thus filling it up with sand. Contraveners of 

these practices are beaten severely by warani and fined a full-grown bull and forced to slaughter 

it for herders and elders to feast.  

c) Elders and herders reported that it is a requirement to refill the water wells with sand while 

migrating to a new are and thus former water wells are protected from excessive evaporation and 

loss of water. A seventy year old elder said ñWe normally protect water wells because if you leave 

them open there many dangers that may occur, such as excess evaporation because herders may 

stay for over five months before going back to the same area. Also, if our enemies come and find 
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an open well, they may camp there or even do bad things like poisoning water for us and livestock! 

Also, it may be dangerous for wildlife to fall inside the uncovered wellsò 

 

Discussion 

Since a general understanding of a local institution as "(...) a set of rules put into practice in 

particular contexts; constructed rules, agreed upon and modified by the users of the resources in 

specific communities." (translation from spanish: Merino, 2004: 128)2, and under the light of the 

above data, it can be stated that the Dasaanach of Ileret Ward have a decades old if not centuries 

old management system for their pastoral resources and grazing regimes governed by customary 

institutions embedded in the structures of the social organization, within segments of belongings 

to different levels (kinship, clan, age group, etc.), also deeply linked to the beliefs system and to 

the local ecologycal knowledge, adjusted to deal with the local environmental conditions of aridity 

with random variations in the droughts and rains regimes, shaping a real biocultural system. Within 

this system, the main decisions fall on the elderly hierachy and passed to higher ranking age sets 

to the lower age sets of warranis. 

 

It should also be noted that, based on their territory management, it is evident that their knowledge 

and practices do not only respond to logics focused on livestock needs, as suggested by Bollig and 

Schulte (1999) for the Pokot case, it also implies the knowledge of the cycles and ecological needs 

of the graze lands, of the vegetation in general, of the fauna and even of the water, in order not to 

exhaust them. This logic of resource protection and conservation in the management strategies of 

the Dasaanach is made clear, for example, in the establishment of special protection and 

conservation areas or in their customary norms of movement, trying to minimize their impact on 

the environment by a maximum dispersion on the territory so as not to overgraze an area. In this 

sense, for example, McPeak (2005) points out that degradation of certain grazing areas among the 

Gabra is usually associated mainly with a maldistribution of herds on the territory (2005: 194). 

 

Thus, as is shown by the data obtained, for the Dasaanach the dispersion on all the territory is 

obligated, under risk of sanction. At the beginning of the wet season they must begin grazing from 

the borders of their territory, not being able to remain more than one month in the same grazing 

area, especially in those under special protection regimes. They also have rules that prevent the 

overspend and depletion of resources, such as not being allowed to destroy the temporary 

settlement huts (Manyattas), to avoid the increasing of deforestation as well as refilling water wells 

with sand while migrating so as to minimize excessive evaporation and protecting wildlife from 

falling into them. 

 

 

                                                        
2 ç(...) un conjunto de reglas puestas en pr§ctica en contextos particulares; reglas construidas, consensuadas y 

modificadas por los propios usuarios de los recursos en comunidades determinadas.è (Merino, 2004: 128). 
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Something that has been much discussed in the literature on pastoralist groups and which would 

seem to contravene this statement is the traditionally large Dasaanach herds, despite occupying an 

arid territory. However, several authors have shown that such cattle accumulation is not only a 

strategy related to the prestige or to an individual advantage interest on the common resources. 

The non-limiting size of the herd can also make a lot of sense as an adjusted strategy to the 

particular conditions of an environment such as the East African one (Homewood and Rodgers, 

1987; Leeuw and Tothill, 1990; McCabe and Ellis 1987). 

 

Such is the Dasaanach case, whose groups live in contexts characterized by frequent robberies of 

cattle, strong hostility between groups, limited access to water points, limited availability of labor 

in each family group and the existence of strong periodic cycles of droughts and epidemic livestock 

diseases. Thus, as McCabe (1990) shows for the Ngisonyoka Turkana pastoralists, a group that 

lives in such an ecological environment, the enviromental characteristics and the relationship with 

neighboring groups also play a strong role in regulating and limiting the herds size, as well as in 

their mobility and access to the different grazing areas. 

Therefore, it becomes evident that the pastoral resources of the Dasaanach of Ileret Ward are not 

open access and comply with the principles that Kothari et al. (2012) indicate as characteristics of 

the ICCAs. They have communities that manage the natural resources of their territory by a 

communitarian way, through customary institutions of governance and sanction to the 

contravenors, which are the result of collective arrangements and decisions and are aimed at 

protecting and conserving the environment and the natural resources from which are benefiting the 

whole community. 

 

Also, as mentioned, within these territories there are many areas with special protection (Lagas) 

ð very importantly riverbank forests ð which are partially excluded from grazing ð with the 

exception of calves and small cattle ð and where the resources use is strictly regulated. These are 

areas that, without intent of establishing a comparison, allude to other customary pastoralist 

institutions, such as the Ngitili Sukuma, the Alalili Maasai or the Milaga Gogo, and in turn evoke 

other community management systems such as the Agdal of the high Moroccan atlas described by 

Dom²nguez (2010). 

 

The fact that, because of the expulsion and exclusion of the Dasaanach from their traditional 

territories, currently encompassed within the Sibiloi National Park, these communities have ceased 

to see this territory and its resources as something of its own to protect under their customary 

norms, shows that, beyond the cultural values that the territories and areas of community pastoral 

management means, and beyond their historical, social and economic value, these traditional forms 

of community management of the territory can also be of great environmental value. Not only 

because of their importance as configurators of the landscape (Little, 1996), but above all as 

possible practical and effective ways of protection and conservation of natural resources. Well 
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adjusted ways, deeply rooted in the local logics, values, beliefs and representations of the 

communities granting them a local legitimazy and strenght that rarely attained and as effective as 

any other top-bottom impossed approach of protecting and conserving the ecosystems.   

 

Conclussions 

This research among the Daasanach of Illeret Ward is a first approach to our fieldwork on the 

customary communal management of the pastoral resources in East Africa, which has proofed to 

be an evocation to the wealth and difficulties of the East Africa pastoral ICCAs.  We are aware of 

the needed to go deeper in this matter, with a wider time field work that could allow to contribute 

with a more in-depth ethnographic analysis. Nevertheless, already from the obtained data, we can 

state that the Daasanach are an East Africa pastorilst group that has pastoral ICCAs deeply 

embedded in its social and cultural structures and make a fundamental key of their governance of 

local ecosystems and natural resources, greatly enrooted on their traditional ecological knowledge.  

 

Also, although they are institutions that are in a delicate situation, facing importante challenges 

and transformations, specially from state agents, such as the bidoversity loss in all their territory 

or the land loss due to the Sibiloi National Park interventions, appart from the economical impact 

that his must have had for the Daasanach, in the opinons of the local people regarding such loss of 

territorial control, it becomes evident that these intitutions still have a great legitimacy and key 

importance, as they are perceibed by the Daasanach as usefull for their welfare and necessary for 

avoiding resources depletion.  We suspect that this is the situation for thousands of similar systems 

throughout all East Africa and hence, this work should be only a spearhead seeking to awaken a 

process reclaiming a greater recognition to pastoral ICCAs in the region, which we presume 

(research in the next years will confirm it or reject it) are a key managerial regime in favour of 

social peace and environmental conservation for East Africa. 
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Kiswahili na Familia za Mitaani: Nafasi yake katika Maendeleo ya Taifa la Kenya 

 

Binyanya, Ruth, M. A Sirengo na S. Obuchi, 

Idara ya Kiswahili, Chuo Kikuu cha Nairobi 

IKISIRI 

Lugha na utamaduni ni vitu visivyotenganishika. Dhana ya utamaduni hurejelea hali ya maisha 

ya kila siku ya kikundi fulani katika jamii. Katika jamii za nchi ya Kenya, kunayo jamii ijulikanayo 

kama ya familia za mitaani au barabarani. Kutokana na majina yanayotumiwa kurejelea jamii hii, 

inaweza kuamuliwa moja kwa moja kuwa jamii hii ambayo vile vile inaunda jamii lugha haina 

chochote cha mno iwezayo kuchangia kwa jamii kubwa ya Kenya kwenye mahusiko ya maendeleo. 

Makala hii inachunguza jinsi familia za mitaani Kenya zinavyotumia Kiswahili katika ujenzi wa 

taifa hili. Lengo la makala hii ni kudhihirisha mikakati ya kimawasiliano iliyojengeka katika lugha 

ya Kiswahili katika kuwasiliana na umma mkubwa wa Wakenya kwa ajili ya maendeleo yake. 

Mbinu kuu ya ukusanyaji data itakuwa ni ya uchunguzi shiriki japo kutakuwa na mahojiano 

yatakayotumia sampuli ya kimaksudi. Nadharia ya Giles ya Maafikiano ya Mazungumzo itatumika 

katika uchanganuzi wa data.Utafiti huu utajikita katika jiji la Nairobi na tasnifu yake ni kuwa 

familia za mitaani zachangia maendeleo ya taifa la Kenya kupitia kwa lugha ya Kiswahili 

inayotumiwa nazo kiufundi. 

 

Utangulizi 

Kiswahili ni lugha ya taifa na lugha rasmi nchini Kenya (Katiba, 2010). Lugha ya Kiswahili 

hutumiwa katika mawasiliano mapana hasa katika miji ya nchi ya Kenya. Mjini Nairobi, Kiswahili 

ni lugha sambazi (Githiora, 2002). Pia, Kiswahili ni somo la lazima katika shule za msingi na za 

upili za nchi ya Kenya. Haya yanadhihirisha kuwa lugha ya Kiswahili ni muhimu katika ujenzi wa 

taifa la Kenya. Matumizi ya lugha ya Kiswahili huchangia katika kukuza na kuendeleza umoja na 

utangamano wa taifa la Kenya. Familia za mitaani hujipata katika hali mbalimbali. Wakati fulani 

fulani wao huwasiliana na umma mpana. Mahusiano miongoni mwa familia za mitaani na pia 

baina yao na watu wengine hudhihirisha uteuzi wa lugha watakayoitumia. Familia za mitaani ni 

kikundi cha kijamii cha kipekee kwa namna wanavyoteua lugha ya kuwasiliana kwayo kutegemea 

wanazungumza na nani, wako wapi na azma yao ni ipi. Lugha ambayo itatumika katika muktadha 

fulani hukusudiwa kuwezesha watu kutekeleza nia zao za wakati husika. Familia za mitaani 

huwasiliana wao kwa wao, huwasiliana na wafanyibiashara na wapita njia. Mazungumzo baina ya 

familia za mitaani hudhihirisha upekee wa kikundi cha kijamii. Familia za mitaani huwa na lugha 

yao ya kuwasiliana ambayo hutenga makundi mengine ya kijamii. Mawasiliano baina yao na 

umma mpana wa Wakenya hudhihirisha matumizi ya lugha ya Kiswahili. Watu wa taifa la Kenya 

huwasiliana kwa mitindo mbalimbali wanapotumia lugha ya Kiswahili kutegemea tajriba zao. 
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Kwa mujibu wa wayasemayo Short na Leech (1981), matumizi ya lugha ya mtu hutegemea tajriba 

yake ya maisha. Familia za mitaani za jiji la Nairobi zina namna zake za kuzungumza. Uteuzi wao 

wa elementi za kimuundo kama vile misamiati hutegemea muktadha wa matumizi pamoja na 

masiala mengine ya kijamii na kitamaduni. 

Lugha ni suala la kijamii na haiwezi kutenganishwa na jamii husika (Leech, 1969). Makundi 

tofauti tofauti hutumia lugha kwa njia inayoyatambulisha kama makundi ya kipekee. Familia za 

mitaani huweza kutambuliwa kutokana na tabia zingine kukiwemo lugha yao. Familia za mitaani 

hulazimika kuteua lugha watakayoitumia kwa mujibu wa muktadha wa mazungumzo na nia zao 

za wakati husika. Lugha watakayoiteua ni ile itakayowawezesha kutimiza malengo yao kutegemea 

wanazungumza na nani, lini, wakati gani na wanataka nini. Lugha inayoelekea kutumiwa na 

makundi mbalimbali ya kijamii nchini Kenya ni Kiswahili. Habwe (1999), akiunga mkono hoja 

hii anasema kuwa Kiswahili sanifu ni lugha ya taifa la Kenya. Anaendelea kusema kwamba 

Kiswahili ndio lugha inayotumiwa katika mawasiliano ya kawaida na watu kutoka matabaka 

mbalimbali. Fishman (1968) naye anasema kuwa muktadha wa mahusiano baina au miongoni mwa 

washiriki mawasiliano huchochea matumizi ya aina fulani ya lugha. Anaonyesha kuwa muktadha 

huwafanya watu kutumia lugha ile ile kwa njia tofauti tofauti. Kwa misingi hii, makala haya 

yananuia kuonyesha namna familia za mitaani hutumia lugha ya Kiswahili kwa mujibu wa 

muktadha wa matumizi katika suala zima la maendeleo ya taifa la Kenya. Lengo hili la makala 

haya linahusiana na namna familia za mitaani jijini Nairobi hutumia Kiswahili katika maendeleo 

na ujenzi wa taifa la Kenya katika ujumla wake.  

Jiji la Nairobi na Hali ya Kilugha 

Nairobi ndio mji mkuu nchini Kenya. Ni mji ulio na watu zaidi ya milioni 2.5. Idadi hii inaendelea 

kuongezeka kila uchao kutokana na uhamiaji wa mijini kutoka mashambani. Kwa sababu hii, huu 

ni mji ulio na watu kutoka jamiilugha mbalimbali. Nairobi ni mji ulio na idadi kubwa ya familia 

za mitaani ikilinganishwa na miji mingine hapa nchini Kenya. Pia, familia hizi za mitaani huwa 

za jinsia zote - jinsia ya kike na ya kiume. Hali ya kutoka kwa jamiilugha mbalimbali huwafanya 

watu kuzuka na mbinu za mbalimbali za kuwasiliana ili kukidhi mahitaji ya wakati husika. Familia 

za mitaani huwa na namna yao ya kuwasiliana ambayo hudhihirisha upekee wa kikundi. Familia 

za mitaani mjini Nairobi hutumia lugha yao ya mtaani ili kutenga makundi mengine ya kijamii na 

pia hutumia Kiswahili wanapowasiliana na umma mpana. Watafiti mbalimbali wamekuwa na 

machukulio ambayo yameonyesha kuwa familia za mitaani za jiji la Nairobi hutumia Shengô 

kuwasiliana (Abdulaziz na Osinde, 1997, Spyropoulos, 1987 na Githiora, 2002). Hata hivyo, 

familia za mitaani za jiji la Nairobi huwasiliana kwa kutumia lugha ya Kiswahili hasa 

wanapowasiliana na umma mpana mbali na ukweli kuwa wanazo lugha zingine wanazozitumia 

katika mawasiliano yasiyokuwa mapana au ya kitaifa.   
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Katika mji wa Nairobi, familia za mitaani hupatikana katika maeneo mbalimbali ila wao 

hujumuika katika sehemu mahsusi. Sehemu hizi ni kama vile Bus Station, Afya Centre, Muthurwa, 

Railways, Country Bus, Gekomba, River Road, Kirinyaga Road na Ngara. Hizi ni sehemu za 

biashara mbalimbali, ikiwemo uuzaji wa matunda, mboga na nguo. Sehemu hizi hutembelewa na 

watu mbalimbali hasa ikizingatiwa kuwa ndipo magari hubebea abiria. Katika sehemu hizi, familia 

za mitaani huwasiliana na watu kutoka makundi mbalimbali ya kijamii. Ili kufaulisha shughuli hii 

ya kimawasiliano, lugha itakayoteuliwa kutumika ni muhimu kwa kutekeleza nia za wakati husika 

za familia za mitaani. Lugha hii inatokea kuwa ni Kiswahili. Nairobi ni mji ulio na ukwasi wa data 

kwa ajili ya makala haya.  

Suala la Utafiti 

Uwepo wa jamiilugha mbalimbali jijini Nairobi huchochea matumizi ya lugha itakayoeleweka na 

watu wa makundi mbalimbali ya kijamii. Muktadha wa mazungumzo huzua uteuzi wa lugha fulani 

fulani na wala si zingine. Uteuzi wa lugha itakayotumiwa na mtu fulani au/ na kikundi fulani cha 

kijamii huchochewa na masuala kama unazungumza na nani, wapi na kwa nia ipi. Utambulisho 

wa kijamii pia ni kichocheo cha matumizi ya lugha kwa njia fulani. Kama ilivyokwisha kutajwa, 

familia za mitaani huhusishwa na matumizi ya Shengô kwa nia ya kutenga watu wengine. Hata 

hivyo, kikundi hiki cha kijamii huwasiliana na watu wengine wasioelewa Shengô ya familia za 

mitaani. Mathalani, familia za mitaani huwasiliana na wafanyibiashara wakati wa kuwabebea 

mizigo, wenye magari na wapita njia. Kutokana na kuwasiliana na washiriki wa mazungumzo 

kutoka makundi tofautitofauti ya kijamii, lugha ya Kiswahili hutumika kwa kuwa ndiyo lingua 

franka ya taifa la Kenya kwenye ngazi ya kitaifa.  

Familia za mitaani huishi maisha duni kama asemavyo Suda, (1997). Hali hii ya maisha duni 

huwafanya kutafuta mbinu mbalimbali za kujizoazoa na kuishi. Mbinu mojawapo ni uteuzi wa 

lugha itakayowawezesha aidha kupata msaada kutoka kwa wapiti njia au kazi ya kufanya. Lugha 

inayoelekea kutumiwa na watu mbalimbali jijini Nairobi na nchini Kenya kwa jumla ni Kiswahili. 

Namna familia za mitaani hutumia lugha ya Kiswahii hudhihirisha upekee wa kikundi hiki cha 

kijamii. Hili litatuwezesha kujibu maswali yafuatayo: 

i) Je, uamilifu wa lugha ya Kiswahili ni upi miongoni mwa familia za mitaani za jiji la 

Nairobi? 

ii)  Je, ni hali zipi za kimawasiliano ambazo huchochea matumizi ya lugha ya Kiswahili?  

iii)   Je, matumizi ya lugha ya Kiswahili yanaweza kutumiwa kudhihirisha upekee wa kikundi 

cha kijamii kwa kuwafanya kuwa ama kama kundi-ndani au kundi-nje kwa wenye 

kukitumia? 
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iv) Je, familia za mitaani huzingatia Kiswahili sanifu au la? Je, wao hutumia misamiati ya 

kubuni au iliopo katika Kiswahili sanifu na kwa nini?  

 

Msingi wa Kinadharia 

Makala haya yamejikita katika nadharia ambayo imetuwezesha kuchunguza namna familia za 

mitaani huwasiliana kwa kutumia lugha ya Kiswahili. Nadharia hii imeweza kushughulikiwa 

katika vipindi mbalimbali kiwakati. Hata hivyo, makala haya yamefuata mkabala wa 1991. 

Nadharia ya maafikiano ya mazungumzo imetufaa katika kuchanganua data.  

Nadharia ya maafikiano ya mazungumzo iliasisiwa na Giles mwaka wa 1973 na akaishughulikia 

tenamwaka wa 1975. Hata hivyo, nadharia ya maafikiano ya mazungumzo imeweza kukua na 

kuendelea kiwakati. Nadharia hii imeweza kushughulikiwa na wasomi mbalimbali na kuipa sura 

mbalimbali. Giles na Coupland, J. na Coupland, N. (1991) wanasema kuwa nadharia hii imeacha 

mtindo wa kuzingatia masuala mahsusi ya kiisimu wakati wa kuchunguza kikundi cha kijamii. 

Kulingana na wasomi hawa, msisitizo sasa ni kuchunguza masuala yote yanayohusiana na 

maafikiano baina ya wanakikundi ikiwemo viziada lugha kama vile ishara za mwili. Hii ina maana 

kwamba mtafiti anapaswa kuzingatia namna kikundi cha kijamii kinavyozungumza na ishara 

zingine za mwili ambazo hujitokeza wakati wa mazungumzo.  

Katika mwaka wa 1973, Giles alishughulikia kile kisemwacho tu na wanakikundi. Anaona 

maafikiano kama mchakato wa ubadilishaji lugha baina ya wanakikundi. Mchakato huu hutumika 

kuwili: mwingiano na ulahajishaji. Katika hali ya mwingiano, mzungumzaji hutumia lugha 

ambayo huashiria maafikiano ya kikundi husika. Maafikiano husaidia katika kudumisha umoja wa 

kikundi. Katika mwingiano wa lugha, washiriki hufanana sana katika lugha wanayoitumia. 

Nadharia ya maafikiano ya mazungummzo inachukulia mwingiano kama ubadilishaji wa kijamii 

pale ambapo washiriki hugharamika ili kupata faida fulani ambayo yaweza kuwa ni kifaa muhimu 

cha kukubalika kijamii. Aina ya pili ya maaafikiano ni ulahajishaji. Hapa mzungumzaji 

hujitofautisha kilugha na washiriki wengine kwa kutumia lugha kwa njia tofauti ili asijitambulishe 

na kundi hilo.  

Giles alijikita katika vipera vitatu ambavyo ni: mvuto wa mfanano, ubadilishaji wa kijamii na 

utambulisho wa kijamii. Anasema kuwa katika mvuto wa mfanano, mtu hujaribu kumbadilisha 

mwingine ili kuingiliana naye kwa kupunguza tofauti baina yao. Hapa wazungumzaji huafikiana 

kilugha. Mvuto huu wa mfanano husababisha ubadilishaji lugha kwa jamii ili mtu aweze 

kuzungumza kama wenzake na hivyo kutambuliwa kama mmoja wao. Maoni ya Giles 

yanaonyesha kuwa mtu huzungumza kamawenzake katika kikundi husika kama mbinu ya 

kukubalika katika kikundi hicho. 
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Coupland, N. na Coupland, J. walishirikiana na Giles, H. na kuiangazia nadharia ya maafikiano ya 

mazungumzo katika mwaka wa 1991. Wasomi hawa walijikita zaidi katika suala la muktadha wa 

mahusiano ya washiriki wa mazungumzo. Wanasema kuwa muktadha wa mazungumzo 

huchochea mabadiliko katika lugha itakayotumiwa, misimbo, mtindo wa kuzungumza na uteuzi 

wa mbinu mwafaka ya kuishi. Hii inaonyesha kuwa, mbinu za kuishi huchochea wazungumzaji 

kuteua lugha faafu kwa mujibu wa muktadha.   

Wasomi hawa wanasema kuwa maafikiano huweza kujitokeza katika viwango viwili. Viwango 

hivi nimpangilio na uchangamano wa muktadha na maafikiano ya kikundi. Uchangamano wa 

muktadha huwafanya wazungumzaji wa ana kwa ana kutafuta njia mbadala ya kuwasiliana. Hii 

hudhihirisha umoja wa kikundi cha kijamii. Katika kiwango cha pili wanasema kuwa mbinu ya 

kuafikiana hudhihirisha mabadiliko ya misimbo, au uteuzi wa lugha. Wanasema kuwa uteuzi wa 

lugha itakayotumiwa katika mazungumzo unahusiana na imani za wanakikundi, mitazamo yao na 

hali zinazowakumba. Kwamba, wanakikundi wa wingi-lugha huamua lugha ipi itumike katika 

muktadha upi. Hii inaonyesha kuwa watu kikundi cha kijamii hutumia lugha mahsusi kwa nia 

mahsusi. 

Wasomi hawa wanaelezea pia masuala ya mwingiano na ulahajishaji baina ya wanakikundi. Hata 

hivyo, wanaonyesha maoni tofauti kuhusu mwingiano na ulahajishaji. Katika mwingiano, Giles, 

(1973) alijikita katika mvuto wa mfanano, ubadilishaji wa kijamii na utambulisho wa kijamii ila 

katika mwaka wa 1991, Giles na wenzake wanauchukulia mwingiano kama njia ya utangamano 

wa kijamii au utambulisho. Katika mwaka wa 1973, Giles anaona mwingiano kama mchakato wa 

kubadilisha lugha na kisha watu wengine katika kundi hilo hufuata mtindo uo huo. Katika mwaka 

wa 1991, Giles na wenzake wanasema kuwa watu huafikiana kimazungumzo na kitabia kwa 

sababu ya: chukulizi kuhusu kikundi hicho cha kijamii, namna wanavyotaka kueleweka na umma 

mpana, faida watakayopata, mazoea ya jamii, nia zao na viwango vya mazungumzo. Maoni haya 

yanatofautiana na aliyoyazungumzia Giles mwaka wa 1973. Namna wanavyotaka kueleweka na 

faida watakayopata kutokana na kuafikiana huwafanya wanakikundi kuteua lugha itakayofaa 

katika mazungumzo hayo. Mazoea ya jamii na nia za wazungumzaji huwafanya kuteua lugha na 

misamiati inayoeleweka na washiriki wa mazungumzo hayo. Chukulizi kuhusu kikundi husika 

huwafanya wanakikundi kuteua lugha mbadala ili kupunguza chukulizi hasi. Maoni ya wasomi 

hawa yanadhihirisha kuwa uteuzi wa lugha itakayotumika katika mazungumzo fulani huchochewa 

na muktadha wa mazungumzo.  

Giles na Coupland wanasema kuwa ulahajishaji huwa mbinu ya kukabiliana na hali ya wakati 

husika kinyume na Giles, (1973) ambaye alidai kuwa ulahajishaji hutokana na kutotaka 

kuhusishwa na kundi husika. Giles, H. na Coupland, J. na Coupland, N. (1991) wanaonyesha kuwa 

ulahajishaji huweza kutokea hapa na pale kwa mtu wa kikundi fulani kutegemea nia yake ya 

mazungumzo. Kwamba, yule anayejitenga na wanakikundi wengine hufanya hivyo ili 

kuchukuliwa kwa njia chanya na watu wa makundi mengine. Kwao, ulahajishaji hauwezi 
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kuepukika katika hali fulanifulani. Kwamba, muktadha huweza kuwafanya watu wa kikundi fulani 

cha kijamii kujitenga na namna walivyozoeleka. Wanakikundi hubadilisha lugha kwa nia ya 

kubadilisha mitazamo ya watu wa makundi mengine kuwahusu.  

Mazungumzo baina ya watu kutoka kwa makundi mbalimbali ya kijamii huzua haja ya kuteua 

lugha itakayoeleweka na washiriki wa mazungumzo hayo. Familia za mitaani hujipata katika 

miktadha mbalimbali. Miktadha mingine huwafanya kutumia lugha inayowatambulisha wao 

ilikutenga makundi mengine ya kijamii. Giles, Coupland, N. na Coupland, J. (ibid) 

wanazungumzia aina za miktadha. Wanadai kuwa miktadha changamano huwafanya watu kutumia 

lugha itakayowawezesha kupata suluhu. Wakati mwingine, familia za mitaani hulazimika kuomba 

msaada. Watahitajika kutumia lugha itakayoeleweka na washiriki wa mazungumzo hayo. Familia 

za mitaani pia huzungumza wao kwa wao. Inaelekea kuwa, mazungumzo baina yao yatahusisha 

lugha yao ya ómtaaô ilhali wanapozungumza na watu kutoka makundi mengine watatumia lugha 

ya Kiswahili. Nadharia hii ya maafikiano imetufaa katika kuchunguza namna ambavyo familia za 

mitaani huwasiliana kwa kutumia lugha ya Kiswahili kwa mujibu wa muktadha. Tumejikita katika 

maoni ya Giles, H, Coupland, J. na Coupland, N. ya mwaka wa 1991. 

Mbinu Za Utafiti 

Tasnifu hii itatumia mbinu mbili katika kukusanya data. Mbinu hizi ni uchunguzi shiriki na 

mahojiano. Tutakwenda nyanjani ambapo tutajenga uhusiano mzuri baina yetu na familia za 

mitaani ili washirikiane nasi. Katika mahojiano, tutatumia maswali yasiyoratibishwa ili kuruhusu 

mazungumzo yatakayotuwezesha kupata data tosha. Tutapanga wakati wa kukutana nao kwa 

kuzingatia wakati wao mwafaka. Saldana, (2011) anasema kuwa wakati wa utafiti, mtafiti 

azingatie wakati mwafaka wa watafitiwa na wala sio wakati mwafaka wa mtafiti. Familia za 

mitaani huhamahama kutoka sehemu moja hadi nyingine na kwa sababu hii, tutalazimika 

kuwatafuta wanapopatikana. Tutagawa sehemu ambazo hukisiwa kuwa familia za mitaani 

hupenda kukutana katika makundi sita ifuatavyo: 

i) Sehemu ya Bus Station na Afya Centre 

ii)  Muthurwa na Railways 

iii)  Country Bus na Gekomba 

iv) River Road na Kirinyaga Road 

v) Ngara 

vi) Globe Cinema na Jeevanjee  

Matokeo na Mjadala 

Matokeo ya utafiti huu yanaonyesha kuwa familia za mitaani jijini Nairobi hutumia lugha ya 
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Kiswahili katika takribani shughuli zao zote. Hali hii inatokana na hali ya Kiswahili kuwa lugha 

ya taifa na vile vile hali ya wanafamilia za mitaani kuwa wanatokea jamiilugha zote za nchini 

Kenya. Hata hivyo, utafiti huu umeweza kubaini kuwa nyingi katika familia hizi za mitaani 

zatokana na jamii lugha ya Kikuyu. Kwa mujibu wa shirika la Consortium of Street Children 

(CSC), familia za mitaani za jiji la Nairobi zinahusisha asilimia 46 ya jamiilugha ya wakikuyu na 

asilimia 54 ni kutoka jamiilugha nyingine za nchi ya Kenya. Sababu mojawapo ya hali kuwa hivi 

ni ukaribu wa Wakikuyu kwa jiji la Nairobi. Japo hivi ndivyo hali halisi ilivyo, inapokuja kwa 

kuwasiliana lugha inayotawala mawasiliano ni Kiswahili. Haikosi hali hii ya kudumisha matumizi 

ya lugha ya Kiswahili katika mawasiliano yao yatokana na kule kutaka kujibainisha kama kundi 

ndani lisilojua ukabila. Uvunjaji wa ukabila ni moja katika nguzo kuu zipelekeazo kupatikana kwa 

maendeleo ulimwenguni kote kama inavyodhihirishwa na mataifa yaliyo na hali ya umoja lugha 

kama vile Korea, Uchina na Marekani. 

Familia za mitaani Kenya, na hasa jijini Nairobi, hazitumii Kiswahili cha aina moja kwa 

mawasiliano. Hali ya Kiswahili kipi kitumike wapi, lini, kwa nani na kwa athari gani huendana na 

masiala mbali mbali ya kijamii na kiuchumi. Kwa mfano, wanafamilia za mitaani wanapokuwa 

wanawasiliana wenyewe kwa wenyewe wanatumia aina ya Kiswahili wanachokitaja wenyewe 

kuwa ni Kiswahili Kinairobi. Kwa mfano; 

  Mtu 1: Sasa, umepotea! 

  Mtu 2: Ni wewe ndio umepotea, huonekani bwana! 

  Mtu 1: Sisi tuko, ni maubao tu saa ii na sijapata kakitu. 

  Mtu 2: Hauna hata ya mandanyo? 

  Mtu 1: Niko na mbao na nimekosa mbao ingine ndio nibuy chai na mandazi. 

  Mtu 2: Twende nikuokolee. 

Katika mazungumzo haya, familia za mitaani wametumia lugha ya Kiswahili-kinairobi. 

Wametumia maneno kama vile maubao kwa maana ya njaa, mandanyo ni mandazi, mbao ni 

shilingi ishirini na nikuokolee kwa maana ya kusaidiwa. Mazungumzo baina ya familia za mitaani 

yanadhihirisha upekee wa kikundi hiki cha kijamii. Upekee huu unawafanya kuwa kundi-ndani 

kama tulivyoonyesha kwenye mazungumzo yao. Familia za mitaani huzungumza kwa namna 

tulivyoonyesha katika miktadha fulani fulani. Utafiti huu ulibaini kuwa familia za mitaani 

huwasiliana kwa kutumia Kiswahili-kinairobi wanapowasiliana na watu waliozoeana nao. 

Mazungumzo ya aina hii huwa ya kawaida wala si rasmi na hutofautiana na mazungumzo baina 

yao na maafisa wa kaunti au maafisa wa polisi.  Hali hii pia huwa tofauti pale ambapo wanaomba 

usaidizi kutoka kwa watu wenye magari barabarani. Familia za mitaani wanapozungumza na 

wenye magari hujibidiisha kutumia Kiswahili kinachokubalika na wote katika jamii ya Kenya na 
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kiwezacho kusahilisha mawasiliano kwa wote. Hali hii pia hutokea pale ambapo wanafamilia za 

mitaani wanaomba vibarua kutoka kwa wafanya biashara. Mazungumzo yafuatayo ni baina ya 

mmoja wa familia za mitaani na mfanyabiashara (MB) katika eneo la Muthurwa. 

  MB: Nyinyi, ninataka kuwatuma. 

  Mtu 3: Wapi mama? 

  MB: Kwa stoo yangu. 

  Mtu 4: Hapo sawa, lakini mara hii utulipe vizuri kidogo. 

  Mtu 3: Ile stoo yako unajua iko mbali halafu watu wanasongamana sana kwa hiyo 

   njia. 

  MB: Endeni haraka kastoma wasipate sina vitu za kuwauzia. 

  Mtu 3: Ule jamaa atatutolea kweli au atakataa tena? 

  MB: Ninampigia simu saa ii ii. 

Mazungumzo baina ya mfanya biashara na vijana hawa wa familia za mitaani yanaonyesha 

matumizi ya Kiswahili ambacho kinaelekea kuwa sanifu. Vijana hawa wa familia za mitaani 

hawajatumia lugha yao ya mitaani. Hii ni kwa sababu wanawasiliana na mtu kutoka kikundi 

kingine cha kijamii. Katika mawasiliano haya, familia za mitaani wametumia msimbo pana ili 

kueleweka na washiriki wote wa mazungumzo haya. Ilifahamika kuwa wafanya biashara 

huwasiliana na familia za mitaani kwa kutumia lugha ya Kiswahili ili kusahilisha mawasiliano. 

Mazungumzo baina ya familia za mitaani na mfanya biashara yanadhihirisha tofauti katika 

matumizi ya lugha ya Kiswahili. Mazungumzo haya yanaonyesha kuwa familia za mitaani 

wanazingatia sarufi na wanaendeleza maneno ipasavyo. Familia za mitaani wametumia maneno 

kama vile óhiiô ilhali mfanya biashara analitamka óiiô. Hii ni ithibati tosha kuwa familia za mitaani 

wanaweza kuwasiliana kwa kutumia Kiswahili kwa ufasaha. Mfano mwingine wa matumizi ya 

lugha kwa ufasaha ni mazungumzo yafuatayo baina ya familia za mitaani na afisa wa kaunti. Afisa 

wa kaunti alikuwa na jukumu la kuondoa familia za mitaani katika eneo la mkahawa mtaani Ngara. 

Familia za mitaani hawakuwa radhi kuondoka maana ilikuwa usiku. Mazungumzo yao ni kama 

ifuatavyo; 

Afisa wa kaunti: (akichukuwa gunia la kutoka kwa mmoja wa familia za mitaani)  

  tokeni hapa, mnaharibia watu biashara zao. Nenda mahali mmezoea. 

  Mtu 5: Siendi, siendi na siendi. Kwani wewe hauna huruma? 

  Afisa wa kaunti: Wee, wee, nitakuumiza vibaya. Mtaenda cell saa ii. 
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  Mtu 6: Sasa sisi hatuna kazi, kazi ni kushinda tumeshikwashikwa tu kiujinga tu.  

   Ujinga tu. 

  Mtu 7: (mwanamke) Wewe, kama hauna mahali pa kulala, sema nikusongee.      

   Nitaéé.. 

  Afisa wa kaunti: Tokeni hapa, tokeni, toka, mahali pa kulala nini? 

  Mtu 7: Enda huko, kwanza leta tandiko yangu, (akijaribu kumnyanganya afisa wa  

   kaunti gunia). Au kuja nikusongee tulale. Kuja, kuja kama unataka   

   nikusongee. 

  Afisa wa kaunti: Ninakuanga na kitanda na mattress kubwa na poa kuliko hii     

    uchafu yako. 

  Mtu 7: Na unafanya nini hapa saa hii? Unataka nitoe nguo, nitoe zote? (Afisa wa  

   kaunti anarusha gunia chini na kuondoka kwa haraka)  

Mazungumzo haya yalihusisha familia za mitaani za jinsia ya kike na kiume na afisa wa kaunti ya 

Nairobi. Imedhihirika wazi kuwa familia za mitaani wanarudiarudia baadhi ya vitenzi kwa nia ya 

kusisitiza. Hii ni sifa mojawapo inayowatambulisha kama kikundi cha kijamii chenye upekee 

katika matumizi yao ya lugha. Kwa mfano Mtu 5 anarudia neno ósiendiô kuonyesha msisitizo kuwa 

hatatoka mahali hapo. Pia, familia za mitaani wametumia neno óweweô ipasavyo kinyume na afisa 

wa kaunti anayetumia neno óweeô.  Kwa hali hii, ni wazi kuwa familia za mitaani wanakitumia 

Kiswahili kwa ufasaha hasa wanapozungumza na watu kutoka makundi mengine ya kijamii. 

Sababu kuu ya kutumia Kiswahili kwa ufasaha wanapowasiliana na baadhi ya watu ni kutaka 

kujitenga na namna watu walivyowazoea kuwa wao hawajui Kiswahili sanifu. Mbinu hii ya 

kutumia Kiswahili kwa ufasaha huwafanya kuwa kundi-nje kwa muda mfupi. Huu ni mkakati 

mojawapo wa kuishi mitaani. Kwamba, familia za mitaani huweza kutumia Kiswahili sanifu hasa 

kutegemea wanazungumza na nani. Wakati mwingine familia za mitaani hulazimika kujitenga na 

lugha yao ya mitaani ili kusahilisha mawasiliano au pia kwa nia ya kujibainisha na kundi lao 

kutokana na mtazamo hasi kuwahusu. Ingawa hivyo, kujibainisha huku ni kwa muda mfupi tu na 

hutegemea muktadha wa mazungumzo.  

Halafu, ifahamike kuwa wapo wanafamilia za mitaani ambao japo wanaishi mitaani wamekwenda 

skuli na wanavyo vyeti. Watu kama hawa walionekana kama ambao Kiswahili chao kilielekea 

kuwa sanifu hasa kisintaksia na kifonolojia maana ndivyo viambajengo vya muundo wa lugha 

tulivyovishughulikia sana katika utafiti huu. Usanifu wa matumizi ya Kiswahili ulijibainisha zaidi 

wanafamilia hizi za mitaani walipowasiliana na polisi pamoja na maaskari wa jiji la Nairobi. Hali 

hii ilijitokeza kama mbinu ya kujinusuru na kujitofautisha na umma mkubwa wa wanafamilia za 

barabarani ambao huwa wasumbufu, waharibifu, wanyangôanyi na watenda maovu katika ujumla 
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wake. Kimsingi, kama walivyodokeza watafitiwa wenyewe, hali hizi zote za matumizi ya lugha 

ya Kiswahili katika aina zake zote hupania kuleta maafikiano ya kimazungumzo na ni umoja huu 

wa kilugha uwezao kuchochea maendeleo ya taifa lolote lile likiwemo hili la Kenya. Mfano wa 

mmoja wa familia za mitaani aliyesoma ni Mtu 8 katika utafiti huu. Mazungumzo baina yake na 

afisa wa polisi ni kama ifuatavyo; 

  Afisa wa polisi: Kijana, utapelekwa kwenye rehab coz huko maisha ni poa kuliko  

    hapa kwa street. 

  Mtu 8: Afande, hapa mitaani ni afadhali. Tunapata chakula na tuna uhuru wa  

   kutosha. 

  Afisa wa polisi: Wewe ni ngôombe ya wapi! Hujui shida iko mingi kwa street?  

    Endelea kucheza, utapigwa risasi. 

  Mtu 8: Mimi si jambazi wala sijawahi kuiba. Nyinyi mna maonevu tu kwa  

   chokoraa. Sio  kupenda kwetu tunaishi hivi.  

                        Mtu 9: Lakini Afande, si mnajua tu sisi si watu wabaya. Niéé.. 

                        Afisa wa polisi: Nyinyi ndio hamjisikii kusaidiwa. Hata mkipewa job, haya,          

    tuseme niwapeleke kwangu mkanichungie ngôombe si mtakaa siku 

    moja mbili halafu mpotee. Kwani hii street inawafurahisha na nini? 

    Kwenda huko.  

Mazungumzo haya yanatofautiana na yale ya familia za mitaani na afisa wa kaunti. Afisa wa kaunti 

anazungumza nao kwa ukali. Familia za mitaani nao pia wanatumia ukali huo huo huku wakitumia 

Kiswahili kwa ufasaha. Mazungumzo baina ya afisa wa polisi na mtu 8 na mtu 9 yanadhihirisha 

matumizi ya Kiswahili sanifu kwa upande wa familia za mitaani. Mtu 8 ni mmoja wa familia za 

mitaani ambaye aliwaeleza watafiti kuwa alikuwa amesoma hadi kidato cha tatu. Kwamba alikuwa 

na mamake na waliishi na baba wa kambo. Wazazi walipokosana, mama akaondoka na kuwaacha 

watoto. Baba akamfukuza mtu 8 maana mamake alimzaa nje ya ndoa. Utengano huu ulimfanya 

mtu 8 kuacha masomo akiwa kidato cha tatu. Kijana huyu alizungumza Kiswahili kwa ufasaha. 

Inadhihirika kuwa hakuchanganya ndimi katika mazungumzo yake na afisa wa polisi. Anatumia 

neno ómtaaniô ilhali afisa wa polisi anatumia neno óstreetô. Afisa wa polisi anachanganya ndimi na 

hata kutaja baadhi ya maneno kwa ufupi kama vile órehabô kwa maana ya óRehabilitationô ilhali 

mtu 8 anatumia Kiswahili sanifu katika kurejelea sehemu na dhana mbalimbali. Mazungumzo haya 

yanaonyesha wazi kwamba familia za mitaani hutumia Kiswahili sanifu hasa wanapozungumza 

na maafisa wa polisi. Familia za mitaani huzungumza Kiswahili kwa ufasaha wanapozungumza 

na maafisa wa polisi kama mkakati wa kujitenga na kundi hili kwa muda mfupi. Inadaiwa kwamba 

maafisa wa polisi hawapendi kuzungumziwa kwa lugha ya mtaa ya familia za mitaani. Maafisa 
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hawa huichukulia Shengô inayotumiwa na familia za mitaani kama lugha ya wakora. Ili kuepuka 

chukulizi hizi, familia za mitaani hutumia Kiswahili kwa ufasaha ili waweze kuelewana na maafisa 

wa polisi. Kwamba, matumizi ya lugha kwa ufasaha huwawezesha kutazamwa kwa njia chanya.   

Mazungumzo baina ya familia za mitaani na maafisa wa polisi yanaonyesha kuwa uhusiano baina 

ya wazungumzaji ni kichocheo cha matumizi ya lugha kwa njia fulani. Familia za mitaani 

wanatumia Kiswahili kwa ufasaha wanapozungumza na maafisa wa polisi kinyume na 

wanapozungumza na maafisa wa kaunti. Mazungumzo baina ya familia za mitaani na maafisa wa 

kaunti (kama tulivyoonyesha) yanadhihirisha matumizi ya lugha isiyo na heshima. Mtu 7 

anamwambia afisa wa kaunti kwa ukali kuwa iwapo hana mahali pa kulala atamsongea. 

Mazungumzo hayo pia yanadhihirisha kuwa familia za mitaani hutumia ukali wanapowasiliana na 

maafisa wa kaunti. Pia, ni wazi kuwa familia za mitaani hurudiarudia vitenzi katika mazungumzo 

yao. Hali hii inatokea kuwa kinyume katika mazungumzo baina ya maafisa wa polisi na familia za 

mitaani. Imedhihirika kuwa familia za mitaani za mitaani hutumia lugha ya upole 

wanapozungumza na maafisa wa polisi. Mtu 8 anatumia lugha fasaha na anazungumza kwa 

unyenyekevu katika mazungumzo baina yake na afisa wa polisi. Haya yote ni kutokana na 

uhusiano uliopo baina ya familia za mitaani na maafisa wa polisi kwa upande mmoja na familia 

za mitaani na maafisa wa kaunti kwa upande mwingine.  

Utafiti huu umebainisha wazi kuwa zipo tofauti za matumizi ya lugha ya Kiswahili yanayoendana 

na masiala ya kijamii kukiwemo lile la umri na jinsia. Kwa jumla, wanafamilia za mitaani walio 

na umri wa miaka baina ya 18 na 40 hawatumii tasfida nyingi katika kutaja mambo ya aibu na 

usimbeko. Wao walionekana kuvitaja vitu jinsi vilivyo bila kuvivalisha nguo. Kwa upande 

mwingine, watoto na watu wa umri mkubwa walionyesha matumizi ya lugha ya Kiswahili yaliyo 

ya tahadhari kuu ili wasije wakaudhi wasikilizaji wao. Mhojiwa mmoja mzee alipoulizwa kuhusu 

hali hii ya matumizi ya lugha, alisema kuwa vijana wanatumia lugha kwa jinsi wanavyofanya kwa 

sababu ni limbukeni walio na nguvu nyingi na pupa za maisha. Hata hivyo, ikumbukwe kuwa hali 

hii tunayoishuhudia kwa matumizi ya lugha ya Kiswahili miongoni mwa familia za mitaani ndiyo 

inayozipitikia familia zote ulimwenguni hapa (Davy, C 1978). Kwa hali hii, familia za mitaani 

jijini Nairobi ni kama familia nyingine yo yote ile inapokuja kwa suala la tasfida na matumizi ya 

lugha. Vile vile, utafiti huu umeonyesha kuwa kina dada walijitokeza kama ambao walitumia lugha 

yao kwa tahadhari kuu wakilinganishwa na wanaume. Mbali na kutumia lugha iliyojaa upole, 

kwingineko kina dada walionekana wakitumia lugha ishara badala ya lugha zungumzwa. Hapa 

tuna maana kuwa lau kama kina dada wangekuwa na maguvu kama walio nayo kina baba, 

wangesaidia sana katika ujenzi wa taifa ambao ungeleta maendeleo katika taifa hili la Kenya. Kule 

kunyamaza au kutumia ishara kwa kina dada katika kuwasiliana ni mkakati mwema wa 

kimawasiliano ambao humwepushia mhusika hali ya kuropokwa na kujisaliti kimawasiliano kwa 

kusema mambo yasiyohitajika. 

Data kwa ajili ya utafiti huu ilipatikana kutoka maeneo mbalimbali ya jiji la Nairobi. Kutegemea 
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wanakopatikana wanafamilia za mitaani, matumizi yao ya lugha ya Kiswahili yalijipambanua 

mbali na mikakati yao ya kimawasiliano pia kujitokeza wazi. Japo masafa yaliyopo baina ya Ngara 

na River Road pamoja na Kirinyaga Road sio ya mbali mno, ilijitokeza kuwa lugha ya Kiswahili 

iliyotumika Ngara ilikuwa ya upole ikilinganishwa na ile ya River Road na Kirinyaga Road. 

Kinachosisitizwa hapa ni kuwa maeneo ya kijiografia na kitabaka wanakoishi watu siku zote huwa 

na athari fulani kwa lugha na tabia za lugha husika. Hali hii hii ndiyo inayotupa matokeo ya 

matumizi ya lugha ya Kiswahili ya familia za mitaani za Afya Centre na Bus Station yakitofautiana 

kwa ukali wa kimsamiati na wa toni. Kwa jumla, ilibainika kuwa hakuna familia za mitaani za 

eneo moja jijini Nairobi zilizokubalika kuhamia sehemu nyingine bila idhini na sababu maalumu. 

Kwa hiyo, familia hizi za mitaani huishi mahali fulani maalumu panapoonekana kuwa panafaa 

kwa ajili ya chakula kwa familia husika na pia kwa vibarua na ajira. Hali hii inawaepushia 

wanafamilia hizi hali ya kuwa ombaomba na badala yake kujitegemea kwa ajili ya maendeleo yao 

na ya taifa la Kenya kwa jumla. 

Hitimisho 

Fikira kwamba familia za mitaani ni kupe na za watu wanaolaza damu zimepitwa na wakati. 

Wanafamilia za mitaani ni watu walio na uwezo wa kushiriki kikamilifu katika ujenzi wa taifa la 

Kenya kama walivyo Wakenya wengine. Moja katika njia ambazo kwazo maendeleo hayo ya taifa 

la Kenya yanaweza kuafikiwa ni kupitia kwa Kiswahili ambayo ni lugha ya taifa la Kenya na vile 

vile hufundishwa na kutahiniwa katika mfumo wa elimu Kenya. Wanafamilia za mitaani jijini 

Nairobi huutumia ujuzi wao wa lugha ya Kiswahili ili kuendeleza shughuli zao za maisha ya kila 

siku na kama mkakati wa kuishi jijini. Kwa sababu hii, itakuwa vyema kama familia kama hizi 

zitaweza kuigwa na sekta zingine za umma wa Wakenya kwa ajili ya maendeleo ya taifa hili la 

Kenya. 
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Uimarishwaji wa Umaizi Mseto Kupitia Mikakati Shirikishi ya Ufundishaji wa Kiswahili 

Nchini Kenya 

 

Ombito Elizabeth Khalili lwangakhalili@gmail.com, 

Rongo University, Kenya  

Ikisiri 

Upataji wa elimu na maarifa ni shughuli isiyo na kikomo katika maisha ya mwanadamu. Ili 

kuimarisha shughuli hii, lengo la nne la Maendeleo Endelevu linamhitaji kila mwanafunzi 

kutoachwa nyuma kwenye ujifunzaji na upataji wa maarifa. Lugha ni chombo muhimu katika 

ufundishaji na ujifunzaji wa somo lolote lile. Hivyo basi, ipo haja ya kumwelekeza  mwanafunzi 

kufikia viwango toshelevu vya umilisi wa lugha, kama chombo cha kujipatia elimu na maarifa ya 

kudumu maishani. Nadharia ya umaizi mseto, iliyoasisiwa na Howard Gardner inatambua kuwepo 

kwa aina tofautitofauti za vipawa katika kikundi cha wanafunzi. Vipawa hivi vinastahili kupaliliwa 

na kukuzwa kwa kutumia mikakati tofautitofauti inayomshirikisha kila mwanafunzi. Naye Lev 

Vygotsky anapendekeza kutumika kwa mfululizo wa mikakati ya kumwimarisha kila mwanafunzi 

ili afikie kilele cha matamanio yake kielimu. Ili kuchochea ukuaji wa vipawa na kumshirikisha kila 

mwanafunzi kwenye somo, mwalimu analazimika kuteuwa na kutumia mikakati kadha 

anapofundisha. Makala haya yanatathmini mbinu, mikakati na nyenzo shirikishi zinazofaa 

kutumika katika ufundishwaji wa Kiswahili kwa lengo la kukuza kipawa cha kila mwanafunzi 

darasani. Mikakati yenyewe inajadiliwa kwa kuangazia utekelezwaji wa mtaala mpya wa elimu 

nchini Kenya, unaopendekezwa kutumika kuanzia mwaka 2019. Mjadala kwenye makala haya 

unalenga kujenga uhusiano kati ya nadharia na utekelezwaji wake kwenye shughuli za ufundishaji 

na ujifunzaji wa lugha ya Kiswahili kama wenzo wa kutimiza malengo ya kitaifa na ya kimataifa 

kuhusu elimu. 

 

Maneno muhimu: ufundishaji, mikakati shirikishi, umaizi mseto.  

 

Utangulizi 

Kaulimbiu ya Malengo Endelevu ni óKutomwacha mtu yeyote nyumaô. Hii ina maana kuwa 

mikakati yoyote ya kuleta maendeleleo ya kijamii, kisiasa na kiuchumi sharti iwashirikishe 

washika dau wote ili kuwepo ufanisi unaoaminika na wa kudhihirika.  Mataifa mengi ulimwenguni 

yametambua umuhimu wa kuwashughulikia raia wake kwa pamoja, licha ya tofauti zao za 
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kimaumbile, kimazingira, kidini na za kiuchumi. Kushirikishwa huku kunalenga kupunguza 

umaskini, makali ya njaa, kuimarisha viwango vya afya, elimu, ajira na kuhifadhi mazingira kwa 

manufaa ya sasa na ya vizazi vijavyo (United Nations, 2016). Elimu inatambuliwa kuwa chombo 

muhimu cha kuzingatisha maarifa, kubadili mitazamo hasi, kukuza tafakari na kuleta uvumbuzi 

wa kuboresha maisha ya binadamu. Kati ya Malengo Endelevu, lengo la nne ni kuwezesha upataji 

wa stadi za kimsingi na za kiwango cha juu cha maarifa, yakiwemo ya kiufundi na ya 

kitaaluma.Upataji wa maarifa haya unapaswa kendelezwa katika maisha ya mwanadamu bila 

kikomo.  

Mbali na maarifa, elimu inatarajiwa kumzingatisha mwanadamu stadi na amali maalum ili 

kumwezesha kuishi vema na kuchangia utatuzi wa mambo ndipo maendeleleo yapatikane. 

Mchakato wa utatuzi wa mambo unashirikisha utumiaji wa umaizi na tafakari ili kuhamisha 

maarifa na stadi alizo nazo mtu, kwa kufanya maamuzi au vitendo vinavyoweza kusuluhisha 

matatizo katika jamii. Lugha, kama chombo cha mawasiliano,  humwezesha mtu kupata maarifa 

mapya, stadi na mbinu za kumwezesha kuishi na kutagusana na mazingira yake. Hivyo basi pana 

umuhimu wa kujifunza lugha kwa njia zinazoimarisha mawasiliano, utangamano, umakinifu, 

udadisi na utendaji katika maisha ya mwanafunzi.   

Kiswahili ni Lingua Franca barani Afrika. Katika Ukanda wa Afrika Mashariki, Kiswahili ndiyo 

lugha inayotambulishwa zaidi na utamaduni, amali na siasa za kijamii. Kwenye mitaala ya elimu, 

Kiswahili ni somo la kumzingatisha mwanafunzi stadi na kaida za mawasiliano katika miktadha 

mbalimbali ya maisha ya jamii kama vile biashara, michezo, kwenye viwanda vya Jua Kali, 

maabadini, kwenye ulingo wa kisiasa na katika hafla za kitamaduni. Jumuiya ya Afrika Mashariki 

imependekeza kuwa mitaala ya elimu kwa mataifa wanachama inapaswa:  

a) Kutelekezwa kwa mwelekeo unaomlenga zaidi mwanafunzi kwa kuseta hali, matamanio, 

ilhamu na uwezo wake, mbali na kuhimiza haki za kibanadamu. 

b) Kuweka wazi aina za uwezo unaolengwa kuimarishwa kwa mwanafunzi na kutaja namna 

ya kutathmini kutimizwa kwa uwezo huo. 

c) Kuimarisha ufundishaji kwa mwelekeo mseto ili kujenga uhusiano kati ya masomo 

tofautitofauti, kuhusisha maarifa na mazingira, kukuza mchango wa mwanafunzi kwa 

ujifunzaji na kuwezesha upokezi wa maarifa kwa umoja wake. 

d) Kuimarisha vipawa vya kila mwanafunzi, kuvitumia vipawa hivyo kwa upataji wa maarifa 

na kuvikuza ili kukidhi matamanio na mahitaji ya kila mwanafunzi. 

(East African Community, 2014) 

Kwa ufupi, mitaala ya elimu katika mataifa wanachama wa Jumuiya ya Afrika Mashariki inalenga 

kumshirikisha mwanafunzi kwa kuchakata, kupata na kutumia maarifa ili kutatua migogoro, 

majanga na umaskini  kwenye jamii ndipo maendeleo yanawiri. Ufundishaji wa Kiswahili kama 

somo la lazima unafaa kumwezesha mwanafunzi kutimiza ndoto alizo nazo kuhusu vipawa vyake 

na kumtimizia matarajio yake maishani ili aishi kwa amani.  

Kwa wanafunzi wengi nchini Kenya, Kiswahili ni lugha yao ya pili kutokana na urasmi wa 
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kufundiswa shuleni kama somo la lazima.  Aghalabu, mwanafunzi huja shuleni akiwa tayari na 

maarifa kuhusu lugha ya kwanza ambayo ndiyo lugha-mama.  Kwa maoni ya Vygotsky, ujifunzaji 

wa mtoto huanzia nyumbani. Yale ajifunzayo shuleni humkuta akiwa tayari na maarifa ya awali 

kama vile kuhesabu, kugawa, kuongeza, kuitika, kusalimu na kujieleza (Vygostky, 1978). Ni 

jukumu la mwalimu wa Kiswahili kubaini kiwango cha ukuaji wa mwanafunzi ili aratibu mafunzo 

ya mtaala yanayoweza kupokelewa na kufasiriwa na mwanafunzi wa kiwango hicho. Hata hivyo, 

kiwango cha ukuaji wa akili ya mtoto si kizingiti kwa uwezo wa kujifunza maarifa yaliyozidi 

kiwango hicho. Pana uwezekano wa mtoto wa kiwango fulani cha ukuaji kujifunza na kutekeleza 

maarifa zaidi ya kiwango chake kwa kusaidiwa, kuchangiwa na kuimarishwa na mwalimu au 

wanafunzi wenza. Vygotsky (keshatajwa) anakiita kiwango hiki cha juu cha maarifa kuwa óEneo 

la Kilele cha Ukuajiô.  

Makala haya yanatathmini mikakati ya kufunza Kiswahili kwa mtaala mpya wa shule za upili 

nchini Kenya kwa kuzingatia nadharia ya umaizi mseto ili kumshirikisha mwanafunzi na kupalilia 

vipawa vyake (Kenya Institute of Curriculum Development, 2017). Ufundishaji unaohimizwa ni 

ule unaomwezesha mwanafunzi kufikia matamanio yake na hasa eneo la kilele cha ukuaji. Sehemu 

ya kwanza ya makala haya inafafanua nadharia ya umaizi mseto kwa mujibu wa Howard Gardner 

(1993). Uhusiano wa nadharia hii na ufundishaji wa Kiswahili kwa lengo la kutimiza Malengo 

Endelevu unabainishwa pia. Katika sehemu ya pili, vipengele vya mtaala mpya unaosistiza 

uimarishwaji wa vipawa, vinajadiliwa. Mielekeo inayochangia utekelezwaji wa mtaala mpya wa 

Kiswahili inatathminiwa. Hii ni pamoja na ufundishaji kwa mwelekeo wa kimawasiliano, 

mwelekeo  wa kimajukumu na mwelekeo mseto. Mielekeo hii ina mchango mkubwa kwa 

kuimarisha utendaji, ubunifu, kujiamini na utumiaji wa maarifa aliyo nayo mwanafunzi kwa 

utatuzi wa mambo.  

Kiini cha makala haya ni kubaini mikakati shirikishi inayochangia ukuaji wa vipawa vya 

wanafunzi. Sehemu ya tatu inapambanua mikakati ya kumfikisha mwanafunzi kwenye eneo la 

kilele cha ukuaji. Mikakati hii ni pamoja na ufundishaji wa vitendo, ufundishaji wa kuongozwa, 

kazi mradi, utatuzi wa mambo na vikundi kama njia ya kuwezesha kutimizwa kwa Malengo 

Endelevu. 

 

Nadharia ya Umaizi Mseto kwa Ufundishaji wa Kiswahili 

Dhana ya umaizi inafafanuliwa kwa njia mbalimbali kutegemea wasomi. Kamusi Kuu ya Kiswahili 

inafafanua umaizi kuwa ni ñUwezo wa kubaini au kufahamu jambo fulaniò(Baraza la Kiswahili la 

Taifa, 2015). Katika ujifunzaji, umaizi ni uwezo alio nao mwanafunzi wa kutambua, kutumia na 

kufasiri maana ya maneno katika lugha. Umaizi pia unaweza kuchukuliwa kuwa uwezo alio nao 

mtu, wa kufahamu jambo au maarifa kuhusu taaluma fulani (Koenig, 2009). Lakini, umaizi ni zaidi 

ya utambuzi au ufahamu wa dhana na maarifa. Gardner (keshatajwa) anaongeza kuwa umaizi ni 

uwezo wa kuunda na kusuluhisha matatizo, kuunda vitu au kutoa huduma zinazothaminiwa katika 

utamaduni fulani au jamii (Zhou, 2014). Kutokana na vijelezi hivi, umaizi mseto ni dhana 

inayorejelea kuwepo kwa zaidi ya aina moja ya uwezo. Uwezo huu ni wa kuzaliwa nao na 
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humwezesha mwanafunzi kupata maarifa mapya, kuyafasiri akilini, kuyahusisha na maarifa ya 

awali, kuyahifadhi na kuyatumia katika utatuzi wa mambo. Baadhi ya matatizo yanayohitaji 

kusuluhishwa katika ujifunzaji wa lugha ni kudumisha mawasiliano kama vile kujuliana hali, kutoa 

maoni kuhusu masuala ibuka, kuandaa ilani kwa madereva kuhusu kuporomoka kwa barabara 

kutokana na mafuriko, kuendeleza mjadala kuhusu uhasama wa kisiasa, kutoa mafunzo kuhusu 

jinsi ya kuzuia mkurupuko wa maradhi; miongoni mwa masuala mengine mengi. Utatuzi wa 

mambo haya unamhitaji mwanafunzi kuwa na ufahamu wa kina kuhusu lugha kama vile sarufi, 

msamiati, kaida za matumizi, sajili maalum na dhima zinazotekelezwa na lugha. Dhima hizi ni 

kama vile: kuwasiliana, kukuza uhusiano mwema, kuonya, kutambulisha jamii, kuhifadhi historia 

na utamaduni wa jamii; miongoni mwa nyingine. 

Nadharia ya umaizi mseto inajumuisha aina nane za umaizi. Kabla ya kutaja aina nane za umaizi 

ni muhimu kuweka wazi machu  kulio ya Gardner katika nadharia hii. Kulingna na Zhou (2014) 

kuna mihimili ifuatayo ya umaizi  mseto: 

a) Kila binadamu anamiliki aina zote za umaizi,  japo kwa viwango tafauti. 

b) Kila binadamu ana aina moja kuu ya umaizi inayomtambulisha na kumfanya apendelee 

kuitumia zaidi katika upataji wa maarifa kuliko aina nyingine. 

c) Ujifunzaji wa maarifa yoyote unaweza kuboreshwa ikiwa mwalimu atakadiria umaizi 

unaomtambulisha kila mwanafunzi katika darasa lake; na kupanga mikakati inayomlenga 

ya kufundishia. 

d) Kila aina ya umaizi imetengewa sehemu maalum katika ubongo wa binadamu. 

e) Aina zote nane za umaizi zinaweza kuchangiana na kuimarishana kwa pamoja au kila aina 

ya umaizi itumike pekee yake wakati wa kujifunza.  

f) Pana uwezekano wa kuwaainisha wanadamu kwa kutumia mitindo wanayopendelea katika 

kujifunza maarifa na stadi. 

Machukulio ya Gardner ni kuwa kila binadamu huzaliwa akiwa na uwezo wa kujifunza maarifa 

ikiwemo lugha. Mitindo ya kujifunza ndiyo inayotofautisha watu na kuamua kasi ya ujifunzaji. 

Hata hivyo, ujifunzaji unaathiriwa na mambo mengi, mbali na umaizi na mitindo ya kujifunzia. 

Katika makala haya, ninasistiza ujifunzaji wa lugha unaolenga kuboresha stadi za mawasiliano, 

ambazo aghalabu mtoto hujifunza bila hiari, hasa anapozibwia kutoka kwa mazingira yake.  

Kawaida ya binadamu ya kutaka kuwasiliana na mwenzake humchochea kubwia lugha ya kwanza 

kwa kusikiliza, kuiga na kutenda; bila mafunzo rasmi.  Mtoto anapofika shuleni na kufundishwa 

Kiswahili kama lugha ya pili, anatarajiwa kutumia aina zifuatazo za umaizi kulingana na Gardner 

(1993): 

a) Umaizi wa kimatamshi au wa kiisimu. 

Huu ni uwezo wa kuelewa na kutumia lugha kupitia kwa stadi za kusikiliza, kuongea, 

kusoma na kuandika. Umaizi huu humpa utambuzi na utumiaji wa lugha-matamshi na 

lugha-andishi. Ingawa umaizi wa kimatamshi huchukuliwa kuwa uwezo wa kimsingi kwa 

mtoto yeyote asiye na ulemavu wa kimaumbile, baadhi ya wanafunzi hupendelea kujifunza 
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kwa kumsikiliza mwalimu, kujieleza kwa maneno, kuandika na kuwasilisha tungo 

mbalimbali. Wanafunzi wenye umaizi wa kimatamshi wanaweza kupangiwa shughuli za 

ujifunzaji kama vile kuandaa na kutumia shajara, kucheza michezo ya kujenga maneno, 

vitanza ndimi, kushiriki kwa mijadala na kutunga na kuhakiki kazi za kifasihi. 

b) Umaizi wa kihisabati 

Mwanafunzi mwenye umaizi wa kihisabati huchukuliwa kuwa mwenye uwezo wa 

kukusanya, kupanga, kuchanganua na kufasiri data ili kupata maana fiche na kuitumia 

kufikia maamuzi au kauli fulani. Umaizi huu humwezesha mwanafunzi kuona uhusiano 

baina ya matukio au hali tofauti kwenye mazingira na kuunda ruwaza ya kuelezea uhusiano 

huo. Shughuli za ujifunzaji zinazomvutia mwanafunzi anayeegemea umaizi wa kihisabati 

ni kama: majedwali yenye data za kumfikirisha; ruwaza za kidhahania kuhusu dhana za 

kisayansi na kutumia data za kinumerali kusuluhisha mambo. Mwalimu anashauriwa 

kutumia data za tarakilishi, chemsha bongo na shughuli zinazohitaji umakinifu wa fikra ili 

kumshirikisha mwanafunzi anayetambulishwa kwa umaizi wa kihisabati. 

 

c) Aina ya nne  ni umaizi wa kimisuli. Kulingana na Koenig (2009) mwanafunzi aliye na 

umaizi wa kimisuli hupendelea kupokea maarifa kwa kutumia viungo vya mwili wake 

kugusa, kuigiza, kujiundia vifaa au kufanya ujarabati wa dhana kwenye maabara. Aliye na 

umaizi wa kimisuli pia hupendelea kushiriki kwa shughuli za michezo au kuzungumza kwa 

kushirikisha miondoko ya kimwili (Gardner, 1993). Katika ufundishaji wa Kiswahili, ni 

muhimu mwalimu ampe mwanafunzi  fursa ya kujieleza akitumia viziada lugha kwenye 

maigizo au uigizaji bubu. 

d) Umaizi wa kimuziki huelekeza fikra za mwanafunzi kubaini mapigo ya sauti yanayojirudia 

na kuunda mkarara. Wanafunzi waliokoleza umaizi wa kimuziki hupendelea kuimba, 

kupiga mluzi, kucheza ala za muziki na kujitungia nyimbo na mashairi. Aghalabu, umaizi 

huu hutambulika mapema utotoni kwa sababu watoto wengi hupendelea kuimba, 

isipokuwa wale wenye ulemavu wa masikizi. Mwalimu wa Kiswahili anashauriwa kutumia 

nyimbo, maghani na mashairi andishi kutanguliza, kuendeleza au kuhitimisha somo. Ni 

vizuri ikiwa wanafunzi walio na vipawa hivi watashirikishwa kutunga, kukariri, kufoka au 

kuimba nyimbo zao darasani wakati wa somo la Kiswahili. 

e) Baadhi ya wanafunzi hudhihirisha mno umaizi wa mazingira halisi. Ujifunzaji wao 

huboreshwa zaidi wanapotoka nje ya darasa na kuzuru eneo lenye mazingira halisi kama 

vile mlima, mto, mbuga ya wanyama, chimbo la mawe au msitu. Wanapotambulisha 

wanyama na mimea katika mandhari yao, wao huona mazingira kuwa eneo la kuzalisha 

maarifa kwa umoja wake. Ili kushirikisha umaizi wa kimazingira, mwalimu anaweza 

kutumia mbinu ya ziara nyanjani, kazi mradi au kutumia nyenzo halisi kama vile video za 

maeneo maalum, mimea, matunda au wanyama kufunza mada kuhusu sarufi ya Kiswahili. 

f) Umaizi wa kimtagusano ni uwezo wa mwanafunzi kufasiri na kupokea hisia, himizo, hali 

na matendo ya watu wengine. Kwa mujibu wa Ellis (2003) mwalimu anahitajika kuwapa 
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wanafunzi majukumu yanayohimiza kusaidiana na kuchangiana maarifa. Katika 

ufundishaji wa Kiswahili, majukumu ya kimakundi yanaweza kutumika kwenye utafiti wa 

maktabani, kazi mradi au mahojiano ya kupata maoni ya watu tofauti kuhusu sera mpya za 

elimu. Koenig (2009) anaongeza kuwa wanafunzi walio na kiwango kikubwa cha umaizi 

wa kimtagusano hupendelea kuwasikiliza wengine wakitoa maoni, kushauriana na 

kupanga shughuli zinazowezesha ushirikiano katika mazingira ya ujifunzaji. Aghalabu 

wanafunzi hao huwa na vipawa vya uongozi. 

g) Wanafunzi wengine hupendelea kujifunza maarifa wenyewe. Wao hujielewa kihisia, 

wanafahamu ubora na udhaifu wao. Wanajua wanachokitamani kutelekeza masomoni na 

hupenda kutafakari, kuchanganua dhana na kujitathmini wenyewe. Huu ni umaizi nafsi, 

unaomwezeha mwanafunzi kujipangia utaratibu wake wa kujisomea, kufatiti, kufanya 

mijarabu na kujipima weledi wake wa dhana. Aghalabu, wanafunzi wenye umaizi wa nafsi 

hawapendi kushirikishwa kwa vikundi. Aina hii ya umaizi hujumuisha aina nyinginezo  ili 

kumwezesha mwanafunzi kuwa na msukumo wa kibinafsi wa kuchakata maarifa. 

h) Umaizi wa kiutazamaji ni uwezo wa kujiundia maarifa kwa kujichorea picha au maumbo 

ya dhana akilini (Richards na Schmidt, 2010). Wanafunzi wenye umaizi wa kiutazamaji 

hujipatia maarifa kwa kutazama nyenzo kama vile picha, michoro, filamu, video, michongo 

ya kisanaa na mbinu ya maonyesho. Wanafunzi hawa hujieleza vema zaidi kupitia kwa 

sanaa kama vile uchoraji, ufinyanzi, uchongaji wa sanamu na uundaji wa maumbo. 

Wanapendelea kufikiri kwa kuunda picha akilini, kubuni na kuigiza, kusoma ramani na 

kufumbua mafumbo. Sehemu ya ubongo wao inayotumika zaidi ni ya upande wa kulia 

(Gardner, 1993). Mwalimu wa Kiswahili anashauriwa kutumia nyenzo za kisanii kama 

michoro, na kuwashirikisha kutumia sanaa zenye nakshi kwenye tarakilishi kuandaa 

nyenzo za kujifunzia.  

Nafasi ya Nadharia ya Umaizi Mseto kwenye Mtaala Mpya wa Elimu 

Tathmini iliyofanywa mwaka wa 2009 kuhusu mtaala wa mfumo wa elimu wa 8-4-4 ilibaini kuwa 

mfumo huo haukuruhusu kwa urahisi, mabadiliko ya kutambua  na kukuza vipawa vya 

mwanafunzi mapema, ili kumwandaa kwa utekelezwaji wa ajira kulingana na ilhamu zake 

(Republic of Kenya, 2010). Kwa mujibu wa ripoti ya kamati hiyo, mfumo wa elimu ulisistiza zaidi 

mwanafunzi kupita mitihani ya kitaifa ili aweze kuendelea na masomo. Matokeo bora ya mitihani 

yalichukuliwa kuwa kipimo cha kipekee cha kukadiria ufanisi na upataji wa ajira. Ushindani wa 

alama za juu kwenye mitihani ulihusishwa na kudorora kwa maadili ya kiusomi na kuchangia uozo 

wa maadili ya kitaifa. Kamati ikateuliwa ili kuratibu upya sekta ya elimu kulingana na ruwaza ya 

Kenya Vision 2030 na katiba ya Kenya 2010. Serikali ilitoa tamko rasmi kuhusu mabadiliko ya 

elimu na  mafunzo kwa kusema kuwa: 

a) Mfumo wa elimu uelekezwe na falsafa ya kitaifa. 

b) Mabadiliko yafanyiwe sekta ya elimu na mafunzo ili kukuza uwezo wa kila mwanafunzi. 
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c) Mwanafunzi akuzwe kwa mwelekeo mseto ili kumuimarisha kiusomi, kihisia, na 

kimaumbile ndipo akuwe kikamilifu. 

d) Mtaala mpya uangazie ukuzaji wa vipawa na kushirikishwa kwa aina tofauti za umaizi. 

e) Kuanzishwe mfumo wa kitaifa wa kutathmini ujifunzaji. 

f) Mfumo wa elimu uhimize utambuzi na ukuzaji wa vipawa vya mwanafunzi mapema. 

g) Kuingizwa kwa maadili  na mshikamano wa kitaifa kwenye mtaala. 

h) Kuanzishwa kwa mikondo mitatu ya ujifunzaji katika kiwango cha juu cha elimu ya shule 

za upili.  

(Republic of Kenya, 2012) 

Ruwaza hii iliwaelekeza washika dau kuteuwa nadharia bunilizi za ufundishaji na ujifunzaji, 

ikiwemo nadharia ya umaizi mseto. Masomo ya Lugha na Fasihi ya Kiswahili yanapaswa 

kufunzwa kwa mwelekeo mseto ili kumpa mwanafunzi nafasi ya kutagusana na mazingira yake 

na kujitambulisha nayo. Mikakati inayoruhusu utendaji wa mwanafunzi inapendekezwa itumike 

ili kuchangia utekelezwaji wa nadharia ya umaizi mseto. Katika awamu ya pili ya elimu ya 

sekondari, Kiswahili kitafunzwa kama masomo mawili- Lugha na Fasihi. Lugha ya Kiswahili 

itamhitaji mwanafunzi kujifunza aina na miktadha mbalimbali ya mawasiliano; aina tofauti za 

uandishi; aina za usomaji na uhakiki wa makala ya ufahamu. Pia mwanafunzi atajifunza sarufi 

pamoja na misingi ya tafsiri. Mafunzo haya yanalenga kumwandaa mwanafunzi kujiunga na 

taaluma kama vile: burudani, uanahabari, uandishi, ukalimani, ualimu na siasa (Kenya Institute of 

Curriculum Development, 2017).  

Somo la Fasihi ya Kiswahili nalo litampa mwanafunzi fursa ya kujifunza fasihi simulizi; fasihi 

andishi; uhakiki wa tanzu mbalimbali za fasihi andishi; kutazama maigizo ya kazi za fasihi; 

kutazama mijadala ya uhakiki wa fasihi; kushiriki kwenye tamasha za uigizaji; kufanya utafiti na 

kazi mradi kuhusu fasihi simulizi; kushiriki kwa mijadala inayoshirikisha shule mbalimbali 

kuhusu uhakiki wa vitabu teule vya fasihi. Lengo la kufunza Kiswahili kwa mtaala mpya ni 

kuimarisha uwezo wa kuwasiliana; kuthamini maadili ya kijamii, na kukuza uwezo wa 

mwanafunzi wa kutumia lugha kwa manufaa ya kibinafsi na ya kijamii. Ili kutimiza lengo hili, 

nadharia ya umaizi mseto inafaa zaidi kutumiwa katika ufundishaji unaomlenga na kumshirikisha 

mwanafunzi. 

 Mbali na masomo ya lugha, umaizi mseto unaweza kutumiwa kujifunza maarifa na stadi maalum 

katika masomo ya Sayansi, Teknolojia na Mawasiliano; Huduma kwa Jamii; Sheria na masuala ya 

kimaadili; Sanaa za maonyesho; Sayansi za michezo na ufundi. Masomo ya aina mbalimbali 

yameteuliwa na kuingizwa kwenye mtaala mpya ili kushirikisha kila aina ya uwezo na ilhamu ya 

mwanafunzi katika kutimiza Malengo Endelevu yanayohusu umaskini, njaa, mazingira na afya , 

ajira pamoja na elimu.  Ili kuteuwa mikakati shirikishi ya kufunzia Kiswahili, mwalimu anastahili 

kuwa na ufahamu kuhusu mielekeo bunilizi ya kutekeleza mtaala mpya. 

 

Mielekeo ya Kufundishia Mtaala Mpya wa Kiswahili 
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Hakuna mwelekeo mmoja unaoweza kutumika kwa kukuza umaizi mseto katika ufundishaji na 

ujifunzaji wa Kiswahili. Katika kuteuwa mwelekeo wa kufundishia, mwalimu anapaswa 

kuzingatia shughuli zinazoweza kutekelezwa na mwanafunzi ili kuchangia umilisi na ustawishaji 

wa mawasiliano kwenye miktadha mbalimbali. Ni muhimu pia kuteuwa mwelekeo 

unaomzingatisha mwanafunzi mbinu za kutagusana na mazingira yake katika: kuwasiliana; 

ukusanyaji wa data za kifasihi;  uchanganuzi na uhakiki wa masuala ibuka na yale ya fasihi; kuigiza 

na kutafsiri matini mbalimbali yakiwemo yale ya fasihi za lugha nyingine. Ili kutimiza malengo 

haya, ninapendekeza Kiswahili kifunzwe kwa kuzingatia mielekeo mitatu- mwelekeo wa 

kimawasiliano; mwelekeo wa kimajukumu na mwelekeo mseto. 

a) Mwelekeo wa Kimawasiliano 

Unajumuisha mapendekezo ya nadharia kutoka kwa taaluma mbalimbali kama vile: Isimu, 

Saikolojia, Anthroplojia, Pragmatiki na Uchanganuzi wa usemi (Kumaravadivelu, 2006). 

Mtazamo huu ulichangiwa zaidi na wanaisimu kama vile: Noam Chomsky, Michael Halliday, Dell 

Hymes na Austin. Chomsky anachukulia lugha kuwa mfumo wa mageuzi, unaoruhusu  ubunifu na 

upekee wa mtu kimatumizi. Halliday naye anaongeza kuwa ujifunzaji wa lugha hujumuisha 

uamilifu wa matini. Kwamba, kuijua lugha kunahitaji kuwa na ufahamu wa kanuni za kijamii 

zinazotawala matumizi yake kama vile kanuni za kifonolojia, kisintaksia na za kisemantiki 

zinazomruhusu mtumiaji kuwasilisha mawazo au ujumbe wake (Kumaravadivelu, 2006). Kwa vile 

mawasiliano yanahusu mzungumzaji na hadhira, uamilifu wa lugha utawezeshwa vema kwa 

kuzingatia sifa za kiisimujamii zinazosababisha kuwepo kwa uhusiano na majukumu ya 

kutekelezwa kupitia kwa lugha. Sifa hizi za kiisimujamii huchangia kupatikana kwa maana 

iliyokusudiwa na mzungumzaji. 

 

Austin naye anachukulia lugha kuwa uzungumzaji unaoshirikisha vitendo. Lugha ni mfululizo wa 

vitendo vinavyoambatana na maneno na wala sio mkusanyo wa istilahi na msamiati. Baadhi ya 

vitendo vinavyotimizwa na lugha ni kuamkuana, kuamuru, kufafanua, kukubali, kufahamisha, 

kuonya na kushangaa. Hata hivyo,  maana ya kitendo husika itafahamika tu wakati kitendo hicho 

kinapotiwa kwenye muktadha wa kimawasiliano.  Mtaala mpya wa Kiswahili umesistiza 

ufundishaji lugha kwa njia ya kuimarisha mawasiliano ya mwanafunzi ndani na nje ya darasa. Ili 

kumwezesha mwanafunzi kushiriki kwenye mazungumzo, mijadala, usomaji na uhakiki wa kazi 

za fasihi, mwelekeo wa kimawasiliano unafaa zaidi kutumika kwa ujifunzaji. Mwanafunzi 

asifunzwe tu vipengele vilivyojitenga kama vile sarufi, msamiati, masuala ibuka na fasihi, bali kila 

kipengele kichangie mazoezi ya kuwasiliana kikamilifu. Mawasiliano haya yafanywe kwa vitendo 

kama vile mwanafunzi mmoja kuomba msamaha kwa mwenzake, kumpa mwenzake ushauri, 

kuandaa na kuwasilisha hotuba darasani au kuwatangazia watu kuhusu bidhaa mpya.  

Muhimu kwa mwanafunzi ni kupata nafasi ya kutagusana na kuchangiana maarifa wakati wa 

ujifunzaji (Omondi, Barasa, na Omulando, 2012).  
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Katika mwelekeo wa kimawasiliano, mwalimu wa Kiswahili anashauriwa kuzingatia yafuatayo: 

a) Matumizi ya Kiswahili katika mazingira halisi kama vile: mazungumzo mitaani, 

matangazo redioni, au mijadala bungeni. Miktadha ya kijamii huyapa mawasiliano maana 

kamilifu. 

b) Hadhira iweze kubaini waziwazi dhamira ya msemaji au mwandishi wa ujumbe 

unaowasilishwa. 

c) Dhana, hali au tukio moja linaweza kuelezwa kwa njia tofautitofauti au mitindo mbalimbali 

ya lugha. Vilevile, ujumbe mmoja unaweza kuwasilishwa kwa njia tofauti . Kwa mfano, 

mada ya uhakiki wa fasihi inaweza kuwasilishwa kupitia kwa insha,  tangazo, wimbo au 

mchoro wa kisanii. 

d) Wanafunzi wahimizwe kupangua mfululizo wa sentensi katika matini, kuzitathmnini na 

kuzipanga upya kwa kuzingatia mbinu ya mwambatano na mshikamano. Lengo ni  

kumwezesha mwanafunzi kueleza ujumbe wa matini kwa maneno yake mwenyewe. 

Himizo na msaada wa mwalimu na wanafunzi wenza vinahitajika ili kumwezesha 

mwanafunzi kufikia upeo wa utendaji katika ujifunzaji wake wa lugha. 

e) Michezo ya lugha inaweza kutumika ili kunoa umaizi wa kimatamshi, wa kimisuli na wa 

kimazingira. Jukumu kubwa la mwalimu ni kuteua na kuwapa wanafunzi shughuli 

zinazochochea mawasiliano, huku akiwapa usaidizi uliokadiriwa. 

f) Wakati wanafunzi wanapowasiliana, makosa ya kisarufi yasitajwe moja kwa moja bali 

mwalimu ayanakili daftarini na kuyashughulikia baadaye. 

(Larsen- Freeman, na Anderson, 2011) 

Mwelekeo wa kimawasiliano unalenga kumshirikisha mwanafunzi katika ujifuzaji wa Kiswahili 

kwa kutumia shughuli zinazokuza aina tofauti za umaizi. Shughuli hizi humpa mwanafunzi nafasi 

ya kujieleza na kuthamini mawazo ya wengine katika mazingira anamoishi. Hata hivyo, mwelekeo 

huu utafana tu ikiwa tathmini na utahini wa stadi kama vile uandishi wa kiuamilifu, utunzi wa 

insha na uandishi wa kisanii utalenga zaidi uwezo wa mwanafunzi wa kujieleza kikamilifu. 

b) Mwelekeo wa Kimajukumu 

Lengo la mwelekeo wa kimajukumu ni kumshirikisha mwanafunzi katika kutimiza majukumu 

yaliyo na matokeo yaliyotarajiwa. Jukumu la mwalimu ni kuandaa shughuli za ujifunzaji 

kutegemea mahitaji ya mwalimu. Mwanafunzi pia anahitaji kuandaliwa awali kabla ya kujaribu 

kutimiza majukumu ya kutumia lugha yaliyopangwa na mwalimu. Wakati wa utendaji mwalimu 

anahitajika kufanya tathmini ya mara kwa mara kwa kuchunguza na kuhimiza au kumrekebisha 

mwanafunzi, hatua kwa hatua hadi afikie kilele chake cha utendaji. Mwanafunzi hujifunza 

kutekeleza jukumu alilopewa kwa kushirikiana na wenzake, kupata usaidizi wa mwalimu na 

kupewa himizo hadi afikie kiwango kilicho bora cha matumizi ya lugha (Kumaravadivelu, 2006). 
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Katika ufundishaji wa Kiswahili, jukumu teule lihusishwe na mojawapo ya masuala ibuka ili 

lishugulikiwe kama tatizo la kijamii. 

Mtaala mpya unaainisha masuala ibuka katika vitengo vikuu vitano: uraia na uzalendo; afya na 

maradhi; stadi zamaisha na elimu ya kimaadili; elimu ya kukuza maendeleo endelevu na ushauri 

nasaha (Kenya Institute of Curriculum Development, 2017:110). Mwanafunzi anaweza 

kushirikishwa kutafuta suhuhisho kuhusu masuala kama vile jinsi ya kutunza na kulinda maslahi 

ya watoto; namna ya kukabliana na maradhi yanayotokana na mikondo ya maisha ya watu; au jinsi 

ya kukuza jamii yenye ufahamu kuhusu mbinu za uzalishaji mali. Masuala haya yanafaa 

kumshughulisha kila mshika dau kwenye mfumo wa elimu ili kupata suluhisho la kudumu.  

Kwa mujibu wa Ellis (Ellis, 2007) kuna aina tano za majukumu yanayoweza kupangiwa wanafunzi 

katika somo la lugha. Nayo ni: 

a) Jukumu linalohitaji ubadilishanaji wa maarifa ili kujaza pengo. Kwa mfano, katika somo 

la insha, mwanafunzzi mmoja asimulie kuhusu tukio fulani kama vile uwindaji haramu 

huku mwenzake akichora picha kulisawiri tukio hilo daftarini. Kisha waandike insha 

kuhusu jinsi ya kukomesha visa vya uwindaji haramu wa wanyama pori. 

b) Masuala ibuka mengi hutokea kama tatizo kwa jamii. Wanafunzi wanaweza kupewa 

jukumu la kutoa maoni yao kuhusu suala nyeti kama vile jinsi ya kuzuia vijana wasijiunge 

na makundi yanayotekeleza ugaidi wa kimatifa. Baada ya kujadili na kutoa maoni yao 

wanafunzi wanaweza kuandika barua ya kumpa mwenzao mawaidha kuhusu athari za 

kushirikiana na ugaidi wa kimataifa na kupendekeza jinsi ya kudumisha uzalendo na 

mlahaka mwema katika jamii. 

c) Wakati mwingine, mwalimu anaweza kuwapa wanafunzi hali na taarifa fulani 

itakayowahitaji kutafakari ili kupata suluhisho. Jukumu la mwanafunzi litakuwa ni kufikiri 

kwa kwa makini ili kutafuta utatuzi. Kwa mfano, mwanafunzi atafakari jinsi 

atakavyomsaidia mgeni aliyetua kwa uwanja wa ndege, na asiyeifahamu lugha yake, 

namna atakavyofikia kituo cha mabasi ili kusafiri hadi hotelini jijini. Huenda mwanafunzi 

huyo akamchorea ramani, au akatumia lugha ishara au akatumia picha kuwasiliana na 

mgeni yule au akaamua kuandamana naye mwenyewe hadi hotelini. 

d) Mwalimu pia anaweza kuteuwa majukumu yasiyobainika waziwazi. Haya ni najukumu ya 

kubuni yanayomhitaji mwanafunzi kufikiri na kujifaragua. Kwa mfano, mwalimu wa 

Kiswahili anaweza kuwapa wanafunzi kupanga ziara ya kubuni ya kuzuru pwani mwa 

Kenya kwa kutumia gari moshi. Jukumu hili litawahitaji wanafunzi kujadiliana, kuandaa 

mipangilio ya safari, kuigiza baadhi ya hatua za ziara, kuandaa vitambulisho vya mikoba, 

kusakura mitandao ili kubaini maeneo bora ya kuzuru pamoja na gharama za malazi, 

huduma za mabasi ya umma na mengine mengi. Kisha kila kikundi kipewe nafasi 

kuwasilisha majibu yao ili yachangiwe na kuimarishwa. 
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e) Pia majukumu maalum yanayolenga wanafunzi kuwasiliana kwa sajili fulani yanaweza 

kutumika kufunza Kiswahili. Tatizo linaweza kuwahitaji wanafunzi kuonyesha jinsi ya 

kuwaokoa waathiriwa wa mkasa wa mafuriko. Wanafunzi watahitajika kuwa na ufahamu 

wa kutoa huduma ya kwanza, mbinu za kuwasiliana kwa dharura na waokoaji, lugha ya 

hospitali na jinsi ya kutoa taarifa kwa vyombo vya habari. Jukumu hili litahitaji utendaji 

wa dharura lakini ulio na mpangilio maalum. Pia, wanafunzi watahitajika kutekeleza 

majukumu madogomadogo chini ya uongozi wa kinara wa shughuli hiyo. Jukumu hili 

huwezesha wanafunzi kusaidiana, kutegemeana na kujitahidi kwa pamoja ili kulitekeleza. 

Kwa maoni ya Vygotsky (1978) mwanafunzi anaweza kufikia eneo la upeo wa ukuaji wake kwa 

kupewa majukumu yanayochochea tafakari ili kumpa motisha ya kutenda zaidi ya umri wake wa 

ukuaji. Mwalimu anahitajika kumudu mchakato mzima wa utelekezaji wa majukumu kwa kutoa 

uelekezi na himizo chanya kwa hatua za kusuluhisha tatizo lenyewe. Dhima ya himizo chanya na 

usaidizi kutoka kwa mwalimu au wanafunzi wenza ni: kumfanya mwanafunzi ajiamini; kumpa 

matumani kuwa anaweza kutimiza jukumu; kumpa kuridhika anapotekeleza jukumu kwa ufanisi 

na kuchochea mashindano ya utendaji miongoni mwa wanafunzi (Dweck, 2000). Mwanafunzi 

anapohimizwa anaweza kutekeleza majukumu makubwa hata kuliko umri wake wa ukuaji. Mtaala 

mpya wa elimu unalenga kumpa mwanafunzi matumizi ya lugha ili kumwezesha kukuza: tafakari 

za umakinifu, ubunifu, ufaraguzi, kujiamini na kutumia nyenzo za kidijitali kupata maarifa. 

Mwelekeo unaoweza kuchangia zaidi utekelezwaji wa malengo haya pamoja na kuhimiza 

ujifunzaji usio na kikomo ni mwelekeo mseto, unaojumuisha mielekeo ya kimawasiliano na 

kimajukumu. 

c. Mwelekeo Mseto 

Huu ni mwelekeo unaohimiza ujifunzaji wa stadi, vipengele vya lugha na tanzu za fasihi kwa 

pamoja ili kuimarishana na kumwezesha mwanafunzi kufahamu Kiswahili kama somo moja lisilo 

na vitengo. Chan (2005) anautaja mtaala unaozingatia mwelekeo mseto kuwa wenye vipengele 

vifautavyo: 

i. Uhusisho wa dhana mpya na maarifa ya awali aliyo nayo mwanafunzi kwa lengo la kukuza 

mshikamano wa maarifa hayo akilini. 

ii.  Maarifa anayojifunza mwanafunzi yawe ya kumfaa katika hali halisi ya maisha. Mifano ya 

kuelezea dhana za lugha itoke kwenye mandhari ya mwanafunzi. 

iii.  Mtaala ulenge kuimarisha mbinu za utatuzi wa mambo ili kupunguza hali ya kuwepo kwa 

wanafunzi waliopita mitihani vema lakini wasioweza kuhamisha maarifa yao kutatua 

matatizo katika jamii.  

iv. Msisitizo uwe kwenye matumizi ya sayansi na teknolojia ili kuwezesha ujifunzaji wa 

kidijitali unaomwezesha mwanafunzi kuelewa upeo na ufinyu wa sayansi katika 

kusuluhisha matatizo ya kijamii.  
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Katika ujifunzaji wa Kiswahili, mwelekeo mseto unapendekeza kutumia matini kutoka kwa 

masomo na taaluma tofautitofauti kuzua tatizo la kushughulikiwa na wanafunzi. Kwa mfano,  

kutumia makala ya haki za watoto kutoka kwa somo la Historia ili kujadili namna ya kukomesha 

unnyanyapaa unaofanyiwa mayatima. Mwelekeo mseto unawezeshwa kupitia kwa nadharia ya 

ujifunzaji wa vitendo, mitagusano ya kijamii, umaizi mseto na ujifunzaji unaaonekana. Nabors  

(2012)anapendekeza walimu kutumia mikakati shirikishi kama: vile utatuzi wa mambo, uhusisho 

wa dhana akilini, dayolojia na vikundi. Mikakati hii humhitaji mwanafunzi kushiriki ujifunzaji 

kupitia hisia, utendaji, tafakari na kushirikiana na wenzake ili kujijengea maarifa ya kumsaidia 

kuishi katika jamii. 

 

Mikakati Shirikishi ya Kufunzia Kiswahili  

a) Ujifunzaji wa Kuongozwa 

Huu ni mfululizo wa mafunzo yanayotolewa katika vikundi vidogo vya wanafunzi wakati wa 

kipindi cha kawaida cha somo. Mkakati huu humwezesha mwalimu kufunza darasa zima huku 

akihimiza shughuli za kibinafsi kwa kila mwanafunzi kwa wakati mmoja (Department for 

Education and Skills, 2004). Katika ufundishaji wa kuogozwa, mwalimu hufunza moja kwa moja 

ili kumpa kila mwanafunzi fursa ya kubwia na kujiundia dhana au stadi maalum katika somo. 

Aghalabu, vipindi vya ufundishaji wa kuongozwa huchukuwa muda kati ya dakika 10-30, 

kutegemea ugumu wa shughuli au stadi inayofunzwa. Jambo muhimu kwa ujifunzaji wa 

kuongozwa ni kuwa mwanafunzi hutawala shughuli ya ujifunzaji kwa kuelekezwa kupitia kwa 

kikundi.  

 

Mwalimu huteuwa shughuli za ujifunzaji na kuziratibu kwa makini ili zimpe mwanafunzi 

kichocheo cha kutafuta suluhisho. Kikundi huwezesha ushirikiano na kuchangiana maarifa. 

Mkakati wa mwalimu ni kumuimarisha mwanafunzi kupitia kwa msaada ulioratibiwa ili aweze 

kujitegemea binafsi katika kushughulikia jukumu alilopangiwa. Uimarisho huu, kwa mujibu wa 

Vygotsky, unaweza kufanywa kwa hatua kama vile: anapoandika, anaposoma, anapozungumza, 

anapopanga hoja za utungaji wa insha, au anapofanya zoezi. Shughuli za ujifunzaji hupangwa kwa 

kuzingatia mahitaji na udhaifu wa wanafunzi kwenye kikundi. Mwalimu huwapa usaidizi ili 

kuwahimiza kwa viwango hadi watakapoweza kutekeleza jukumu lao wenyewe. Pia, kujitegemea 

kwa wanafunzi katika utendaji kunaweza kutokana na msaada wa wanafunzi wenza, utafiti, 

mitagusano na ushirikiano katika shughuli za ujifunzaji. 

 

Kwa mujibu wa Roehler na Cantlon (1997) mwalimu anaweza kuwaimarisha wanafunzi kwa 

mikakati ifuatayo: 

a) Kuwapa ufafanuzi wa dhana kama vile kufafanua dhana ya utandawazi kisha kuwauliza 

wanafunzi kutaja nyenzo zinazowezesha usambazwaji wa habari, matukio na maarifa 

ulimwenguni. Mwalimu anaweza kutumia majibu ya mwanafunzi kufafanua dhana zaidi 
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ili kuifanya ieleweke vizuri. Baada ya kufafanua dhana kuu ya somo, wanafunzi huachiwa 

dhana nyingine ili wajifafanulie wenyewe kwenye kikundi. 

b) Kuwaalika wanafunzi kutoa maoni yao kuhusu somo. Kwa mfano, katika somo linalohusu 

athari za utandawazi kwa maadili ya vijana, mwalimu anaweza kuwaalika wanafunzi kutoa 

maoni yao kuhusu vyombo vya habari hasa magazeti, kanda za video, mitandao na rununu. 

Mwanafunzi asimulie tajiriba yake na vyombo vya mawasiliano. Baada ya wanafunzi 

watatu kuchangia maelezo yao, mwalimu aondoe mkakati huu na kuwapa majukumu ya 

vikundi ili wajadili athari chanya na hasi za chombo kimoja cha mawasiliano kwa kila 

kikundi. 

c) Mwalimu akadirie majibu na weledi wa mwanafunzi kuhusu hoja anazozitoa kwenye 

vikundi. Majibu yaliyo sahihi na yenye kutolewa ithibati na wanakikundi yahimizwe na 

kutuzwa na mwalimu. Majibu yasiyo sahihi yarekebishwe na mwalimu huku akisistiza 

kutolewa kwa ithibati. Kisha wanafunzi wapewe fursa ya kujitafutia hoja zenye ithibati 

wenyewe wakiwa vikundini. 

d) Mwalimu aongoze wanafunzi kufikiri kwa kutamka kile wanachokifikiri kuhusu jukumu 

walilopangiwa kutimiza. Maswali ya kuchochea fikra za mwanafunzi yanaweza kutumiwa 

na mwalimu. Kwa mfano, katika kushughulikia jukumu linalohitaji wanafunzi 

kupendekeza namna ya kumaliza uuzwaji na unywaji wa pombe haramu, mwalimu atamke 

fikra zake kwanza, kisha awahimize wanafunzi kuzichangia. Mawazo yao yanukuliwe 

ubaoni na kutathminiwa na wenzao kwenye kikundi. 

Katika kutoa himizo kwa kikundi, mwalimu atuze juhudi zinazoelekea zaidi kutoa suluhisho kwa 

tatizo. Mwalimu anaweza kuwapa wanafunzi zoezi la kutathmini utendaji wao katika kikundi. 

Zoezi lilenge uhamishaji wa maarifa kutoka kwa muktadha mmoja hadi mwingine. Kwa mfano, 

somo la mjadala kuhusu namna ya kumaliza pombe haramu linaweza kutathminiwa kwa 

wanafunzi kuandika barua ya mapendekezo kwa Gavana wa Kaunti au kutunga mchezo wa kuigiza 

wa kuhamasisha umma. Katika ujifunzaji wa Kiswahili, mwalimu anashauriwa kuwa mwelekezi 

tu, bali wanafunzi wenyewe wahimizwe kufikia suluhisho la tatizo au jukumu walilopewa.  

b) Kazi Mradi 

Ni mbinu inayowezesha ujifunzaji kwa njia ya kuchunguza maumbile, kutagusana kijamii, 

kushiriki kwa vikundi na kuchangiana maarifa yanayotokana na aina tofauti ya umaizi wa 

wanafunzi. Njia hii ilipendekezwa na Montessori (1870-1952), Pestalozzi (1746-1827) na 

Vygotsky (1896-1934); miongoni mwa wanasaikolojia wengine. Mikakati inayotumika katika 

mbinu hii ni michezo na kutangamana baina ya wanafunzi ili kupanua tajiriba. Kulingana na 

Vygotsky (1978) mbinu ya kazi mradi hutambua maarifa ya awali ya mwanafunzi kama wenzo 

mkuu wa ujifunzaji wa maarifa mapya. Katika ujifunzaji wa Kiswahili, maarifa ya awali yanaweza 
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kuwa ni umilisi wa lugha ya kwanza ya mtoto, ambao unaweza kutumika kumwelekeza kujifunza 

Kiswahili kama lugha ya pili.  

 

Kazi mradi hushirikisha upataji wa maarifa na stadi mseto kwa pamoja kama vile: Hisabati,  

kusoma, kujadiliana, kuandika, mafunzo ya kijamii, Sayansi na udadisi. Katika Kiswahili, 

wanafunzi wanaweza kupewa kazi mradi ya kutafitia majina ya mimea iliyomo kwenye mazingira 

ya shule, ili kujifunza kuhusu nomino za pekee. Ili kutimiza shughuli hii, watajigawa kwenye 

vikundi kushughulikia: miti ya matunda; mimea ya nafaka; nyasi; mboga za kienyeji; mimea ya 

kurembesha mazingira; na mimea inayoliwa na binadamu. Shughuli za ujifunzaji zitawahitaji 

wanakikundi: 

i. Kuzuru eneo la shule kama vile vitalu, ua, shamba au vichaka. 

ii.  Kuchora ramani ya shule yao. 

iii.  Kupiga picha za baadhi ya mimea na kuzibandika kwenye ripoti yao. 

iv. Kujadiliana kuhusu muundo wa ripoti ya kikundi. 

v. Kutafsiri majina ya mimea kwa Kiswahili sanifu. 

vi. Kutunga shairi kuhusu umuhimu wa mimea waliyotafitia. 

vii.  Kuwasilisha ripoti yao. 

viii.  Kuandaa makala maalum kuhusu majina ya mimea kwa Kiswahili ili yachapishwe kwenye 

gazeti la shule au yaangikwe kwenye ubao wa matangazo wa shule. 

Mradi huu utawahitaji wanafunzi kutafuta utaalamu wa tafsiri, uchoraji wa ramani, upigaji picha, 

na ufahamu wa masomo ya Kilimo na Bayolojia. Uimarisho wa mwalimu ni muhimu katika 

kuwahimiza na kuwasaidia wanafunzi kufafanua dhana. Kazi mradi huwapa wanafunzi fursa ya 

kubadilishana maarifa, kushirikiana na kupanua tajiriba zao. Shughuli za vikundi kwenye kazi 

mradi zinafaa kushirikisha wanafunzi wenye aina tofauti za umaizi ili washirikiane kupanga 

mikakati ya utekelezwaji, ugavi wa majukumu, ukusanyaji wa data, kupanga matokeo na 

kuyawasilisha darasani. Kikundi kinachowasilisha kazi bora zaidi kinastahili kutuzwa na mwalimu 

ili kuhimiza ushindani baina ya wanafunzi.  

 

Udhaifu wa Nadharia ya Umaizi Mseto katika Ufundishaji wa Kiswahili 

Ingawa lengo kuu la mtaala mpya ni kutimiza Malengo Endelevu kwa kuegemeza ufundishaji 

kwenye nadharia ya bunilizi, utekezwaji wa ruwaza ya mabadiliko ya kielimu nchini Kenya 

unatarajiwa kukumbwa na changamoto. Ufundishaji wa masomo ya Lugha na Fasihi ya Kiswahili 

utakumbwa na changamoto zifuatazo: 

a) Uhaba wa walimu walio na ufahamu na tajiriba ya kutosha kutelekeza nadharia ya umaizi 

mseto. Tajiriba waliyo nayo walimu wengi wa Kiswahili ni kufunza somo kwa kuwapa 

wanafunzi mazoezi ya kuwakaririsha dhana ili wapite mitihani ya kitaifa. Ili kufaulisha 

uimarishwaji wa vipawa katika somo la Kiswahili, ipo haja ya kuunda upya mikakati ya 

kutathmini utendaji wa mwanafunzi. 
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b) Muda wa kufunza masomo kwa kunawirisha aina tofauti za umaizi huenda ukawa kikwazo. 

Mada zilizoorodheshwa kwenye mtaala wa Kiswahili zinahusu mbinu za mawasiliano, 

sarufi, kusoma, kuhakiki, kuigiza na kutafitia tanzu za fasihi. Mwanafunzi anatakiwa pia 

ashiriki kwenye mijadala kuhusu masuala ibuka, kushiriki kwenye tamasha za sanaa za 

maigizo na kuchangia midahalo kuhusu tahakiki za vitabu teule. Mtaala hauonyeshi 

mfululizo wa mada wala mpangilio wa shughuli za ujifunzaji.  

c) Sera ya serikali ya kutoa elimu ya bure kwa shule za upili imechangia kuongezeka kwa 

idadi ya wanafunzi kwenye madarasa ilhali idadi ya walimu haiongezeki. Mwalimu 

anayedhamiria kufunza kwa umaizi mseto anahitaji muda mwingi wa kubaini vipawa vya 

kila mwanafunzi na mtindo wake wa ujifunzaji. Kuna uwezekano kuwa baadhi ya 

wanafunzi, hasa wale wanyamavu huenda wasipate nafasi ya kushughulikiwa na mwalimu 

katika mchakato wa ufundishaji. 

d) Gharama ya kumudu utekelezwaji wa umaizi mseto ni ghali. Ipo haja ya kutenga pesa za 

kununua nyenzo kama vile tarakilishi, kujenga maabara, vifaa vya michezo, nyenzo za 

uigizaji, ala za muziki pamoja na kuwaajiri wataalamu wa kutoa mafunzo hayo. Walimu 

waliopo hawajaandaliwa kufunza kwa mazingira yanayoruhusu ukuzaji wa vipawa. 

e) Lugha ya Kiswahili imepokelewa kwa mtazamo hasi kwa jamii ya Wakenya. Imani 

kwamba lugha za kigeni ni bora zaidi kutokana na uwezekano wa kupatikana kwa  ajira za 

ujira mzuri huenda ikachangia wanafunzi wengi kutolichangamkia somo la Kiswahili. Pia 

desturi ya vijana wengi kupendelea kutumia lugha ya Shengô huenda ikaathiri idadi ya 

wanafunzi watakaoteua kujiendeleza kwa somo la Kiswahili.  Wazazi wengi huenda 

wakawahimiza watoto wao kuegemea zaidi masomo ya Sayansi ya michezo kuliko sanaa. 

 

Hitimisho 

Katika makala hii, ufundishaji na ujifunzaji wa kwa misingi ya nadharia ya umaizi mseto 

umejadiliwa. Nadharia hii imependekezwa kwenye mtaala mpya wa elimu kama dira ya kulifikisha 

taifa kwa utekelezwaji wa Malengo Endelevu. Mkataba wa Jumuiya ya Afrika Mashariki 

unapendekeza kuwa elimu ichangie kutatua matatizo kama vile majanga ya njaa, ugonjwa na 

umaskini. Nadharia ya umaizi mseto inalenga kumshirikisha kila mwanafunzi kwa kukuza umaizi 

na vipawa vyake kwa kutambua na kutumia mikakati inayolenga mitindo mbalimbali ya ujifunzaji. 

Mitindo hii ya ujifunzaji imesukwa kwenye aina nane za umaizi, zinazonuia kukuza vipawa kama 

vile: ulumbi, muziki, michezo, uhandisi, falsafa, ujarabati, uhifadhi wa mazingira, sanaa na vingine 

vingi, ili kujenga jamii inayowatambua na kuwashirikisha watu wote katika maendeleo.  

Nadharia ya umaizi mseto imefafanuliwa kwa misingi ya nadharia bunilizi zinazopendekezwa 

kuelekeza upataji wa maarifa. Baadhi ya nadharia hizi ni: mitagusano ya kijamii, ujifunzaji wa 

vitendo, ujifunzaji unaonekana, na nadharia ya ufundishaji wa lugha kimawasiliano. Msistizo ni 

kwa mwalimu kufunza Kiswahili kwa kutumia mbinu za umajukumu, vitendo, mawasiliano, 
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utatuzi wa mambo na vikundi. Himizo chanya pamoja na usaidizi kwa mwanafunzi ili aweze 

kutekeleza majukumu aliyopangiwa kwa ukamilifu ni ngazi ya kumfikisha kwenye eneo la kilele 

ch ukuaji wake kielimu.   

Mwalimu anashauriwa kumtambua kila mwanafunzi wake kuwa aliye na uwezo wa kuchakata 

maarifa, kujifunza kwa kuelekezwa vilivyo, na kuyahamisha maarifa aliyoyapata ili kutatua 

matatizo katika mazingira anamoishi. Ujifunzaji wa Kiswahili kwa mikakati shirikishi umwezeshe 

mwanafunzi kutafakari, kuunda uhusisho wa dhana na maarifa aliyo nayo, kukuza na kunawirisha 

vipawa vyake ili kumwandaa kwa ulimwengu wa kazi inayomfaa.  
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Abstract 

Communication technology exists to connect, inform, entertain and marketing. Developments in 

communication technology force people to think differently about how they disclose information. 

A telephone call or a few clicks make any kind of message worldwide news. These results from the 

fact that with cell phones, tablets and laptops, communication has become extremely portable and 

even intrusive into peopleôs daily lives since everybody can communicate at almost any time and 

from anywhere. The most commonly used type of communication technology is radio, television 

and the internet. This offers both positive developments and downsides. A peopleôs culture impacts 

greatly on the language used in communication technology .Males and females differ in the way 

they speak, reason, feel and act. This is also notable in the topics they share, what they wish to 

achieve by making posts and how they communicate. This study focuses on how culture affects the 

language used in communication technology. Identify the most commonly used forms of 

communication technology. The study used both qualitative and quantitative approach. The 

objectives of this study were designed to answer the questions of whether culture changes language 
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used in communication technology, how different cultures affect the language used in 

communication technology. The different cultures and their varied effects on the language used in 

communication technology by the university students. Purposive sampling will be used to get the 

respondents. Qualitative and quantitative methods were used to analyze the data. The Uses and 

Gratification Theory by Blumler and Katz was used to inform this study. The findings of the study 

will be used to create awareness and encourage society to embrace the dynamism in language and 

be able to communicate adequately in varied situations. 

 

Key words: culture, communication, language, social media, effect, technology. 

 

 Introduction 

A peopleôs culture impacts greatly on the language used in communication technology.  

Communication technology, including traditional and digital means like mobile phones or the Web, 

need specialists for their appropriate working in a world that depends on remaining connected for 

commercial, academic and social purposes Communication technology impacts society by making 

the interchange of ideas and information more effective. Communication technologies include the 

Internet, multimedia, e-mail, telephone and other sound-based and video-based communication 

means. Communication is the process of sharing information/ideas among two or more people 

through a certain sign, symbol or behaviour. The communication process involves a message 

moving from the initiation stage to the feedback stage; thus, initiator of the message encodes only 

what is relevant and meaningful to the target audience. The receiver on the other hand knows what 

the sender wants him to know effectively.  

Communication is the process of sharing information/ideas among two or more people through a 

certain sign, symbol or behaviour. The communication process involves a message moving from 

the initiation stage to the feedback stage; thus, initiator of the message encodes only what is 

relevant and meaningful to the target audience. The receiver on the other hand knows what the 

sender wants him to know effectively.  

 

Culture is, basically, a set of shared values that a group of people holds. Such values affect how 

you think and act and, more importantly, the kind of criteria by which you judge others. Every 

culture has rules that its members take for granted. While some of cultureôs knowledge, rules, 

beliefs, values and anxieties are taught explicitly, most is absorbed subconsciously. However, 

generalizations are valid to the extent that they provide clues on what you will most likely 

encounter ï and how those differences impact communication. Every aspect of communication 

among university students is influenced by cultural differences. Even the choice of medium used 

to communicate may have cultural overtones.  

 

Literature Review 

A survey conducted by Pew Research Center (Smith A. & Anderson M., 2018) of U.S.A. adults 
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on usage of social media landscape in early 2018 noted that there are long-standing trends and 

emerging narratives among social media consumers. The summary of their findings was shown as 

below:  

 
Table 1 Adapted from Pew Research Center 
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Table 2 Adapted from Pew Research Center 

 
 

Table 3 Adapted from Pew Research Center 
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Table 4 Adapted from Pew Research Center 
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Table 5 Adapted from Pew Research Center  

The communication technology has transformed all aspects of human life since it became globally 

available to the society. This transformation is evidenced by the rising number of digital users 

globally. According to the Computer Industry Almanac (2009), the total number of internet users 

exceeded one billion in 2005. Communication technology has been accepted by academic 

institutions as a powerful means of information transmission and to strengthen research and 

academic work. Luambano and Nawe (2004:16ï 19) noted that the communication technology has 

become a vital component of academic institutions as it plays a pivotal role in meeting the 

information needs of these institutions. They sum up the importance and benefits of the 

communication technology as:  

¶ It increases access to information all over the world. 

¶ It provides scholars and academic institutions with an avenue to disseminate information 

to a wider audience worldwide. 

¶ It enables scholars and students at different locations on the globe to exchange ideas on 

various fields of study. 

¶ It has enabled the growth of distant learning, both within nations and across international 

borders. 

¶ It provides students and lecturers with a communication system that they can use to 

communicate with each other irrespective of distance. 

Several other scholars have looked at the advancement of communication technology but very 

little has been done on language has been affected by culture in these communication technologies, 

which has necessitated this study. 

 

Research Objectives 

The objectives of this study were: 

Å To establish whether culture changed the language used in communication technology by 

university students. 

Å Identify the most commonly used forms of communication technology by university 

students. 

Å How different cultures affect the language used in communication technology by 

university students.  

Å The different cultures and their varied effects on the language used in communication 

technology by the university students. 

 

Methodology 

The study was carried out amongst University students from Machakos University and Moi 

University who were recruited using a non-probability sample via Telegram, WhatsApp and email. 

The research instrument targeted the respondents' use of technology, their habits, their perceptions 
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of face-to-face communication in the presence of technology, engagement both face to face and 

screen to screen, language used, which would help better answer the question of whether culture 

had an effect on language used in communication technology. 

Field observations were conducted at three highly populated areas on both campuses, including 

dining hall, around lecture halls, and recreation areas. 

These observations were conducted during heavy foot-traffic times, including in-between lectures 

and during meal times, when students would most likely be present and interacting with others. 

A variety of different interactions between other students and technology were recorded, including 

those texting, chatting or talking on the phone, those browsing or googling on their tablets/laptops, 

those interacting with others, and those who did not have contact with devices.  

 

 Results and Discusssions 

95% 0f the respondents felt that the invention of new gadgets such as mobile phones, laptops and 

tablets has made communication easier and attractive while 87% noted that the culture and 

language used in the gadgets has easily been adopted by the students. This includes the adoption 

of the vocabulary therein and modelling a lot of the behaviour commonly depicted. 76% of the 

respondents reported that an embrace of traditional formal language was looked at as being 

backward, primitive and archaic. 93% of the respondents were of the opinion that the 

communication technology had evidently robbed the respondents of etiquette, pleasant and 

respectful language in their communication since they greatly embraced the culture portrayed in 

the technology commonly used. Examples given included use of disrespectful language among 

themselves and when talking to elders which is borrowed from the language commonly used in 

social media, movies and other forms of communication technology. 78% of the respondents 

argued that the different cultural backgrounds of the university students had made it impossible 

for them to collectively espouse the norms of each of the different cultures in as far as language 

was concerned . This left them with the option of embracing the language commonly used in the 

technology. They therefore were more comfortable using the non-standard language and 

vocabulary commonly used in communication technology. Social media for instance propagated 

the great use of Sheng, English, slang and even coined vocabulary among the students both in 

social and academic interactions. This has influenced their communication to a great extent. 58% 

of the respondents felt that the liberal culture of the youths has systematically eroded the respect 

that the youths once had as they talked to the elders. The short forms of language used in 

communication technology   rob it of the necessary polite and respectful words and sentences. 

Formal language has tended to be pushed back and in its place the jargon used in communication 

technology which does not adhere to grammatical rules has taken its place. However, 48% of the 

respondents felt that individuals from cultures that had sound morals used civil language when 

using communication technology. 
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Finding Percentage 

Invention of new gadgets such as mobile phones, laptops and tablets 

has made communication easier and attractive 

95% 

The culture and language used in the gadgets has easily been adopted 

by the students 

87% 

An embrace of traditional formal language was looked at as being 

backward, primitive and archaic 

76% 

The communication technology had evidently robbed the 

respondents of etiquette, pleasant and respectful language in their 

communication since they greatly embraced the culture portrayed in 

the technology commonly used.   

93% 

The different cultural backgrounds of the university students had 

made it impossible for them to collectively espouse the norms of each 

of the different cultures in as far as language was concerned 

78% 

Respondents felt that individuals from cultures that had sound morals 

used civil language when using communication technology. 

48% 

Extent of culture effect on language use in social media among 
university students

Ethnicity Gender Religious affiliation

Affluent vs less endowed Socialization-extend of adherenceSocial class

Age
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Respondents felt that the liberal culture of the youths has 

systematically eroded the respect that the youths once had as they 

talked to the elders. The short forms of language used in 

communication technology   rob it of the necessary polite and 

respectful words and sentences. Formal language has tended to be 

pushed back and in its place the jargon used in communication 

technology which does not adhere to grammatical rules has taken its 

place. 

58% 

The most commonly used forms of communication technology included: 

Å Cellular systems such as mobile phones, tablets , laptops, 

Å Wireless networks such as internet, Skype , YouTube 

Å Most students used mobile phones on which they engaged on WhatsApp, Short-Message-

Service (SMS), Twitter, Facebook, Telegram, Instagram, making phone calls, Skype, 

YouTube, LinkedIn, Pinterest, SnapChat, e-Mail. 

 

Social media Percentage 

WhatsApp 97% 

Short-term age-old Ice (SMS) 86% 

Twitter 41% 

Facebook 93% 

Telegram 52% 

Instagram 68% 

Phone calls 95% 

Skype 8% 

SnapChat 35% 

YouTube 84% 

LinkedIn 17% 
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Pinterest 23% 

Email 93% 

 

Å They also used Laptops and tablets to access internet. 

Å Notable cultures included : (Ethnicity, Affluent vs less endowed and Socialization-extend 

of adherence to social class, age, gender and religious affiliation) 

Å Over 76% of the students identified with a given religion. The participants from religious 

background used more religious vocabulary like God, bless. The non-religious use curse 

words. 

Å Students from the urban cultures relied heavily on electronic technology and emphasized 

written messages over oral or face-to-face communication.  

Å  The different cultures had varied effects on the language used in communication 

technology by the university students. There was radical shortening of words and 

increasing use of symbol and shortcuts, with little or no adherence to traditional 

grammatical rules in the language used. 

Å Standard English and Kiswahili language was no longer adhered to. 

Å Sheng was widely used since it was common among university students. 

Å Spelling mistakes were no longer a hindrance in communication language used. 

Å The language used was specific for the different cultures i.e. rural vs. urban depicted 

various forms of sheng depending on their towns and regions. This can be summarized in 

the table below:  

 

Standard language Social media language 

By the way btw 

Family fam 

Love luv 

Come kam 

Facebook fb 

Direct message DM 

Oh my God OMG 
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Laughing out loudly lol 

I donôt know idk 

Police po po 

Shaking my head SMH 

Awesome/ cool lit 

Conclusion and Recommendations 

From the study it was evident that culture had a great effect on the language used in communication 

technology by university students. The varied cultures dictated the type of language used in the 

communication technology. Some cultures impacted negatively on the language used in the 

technology. There is need to create awareness on the dynamism of language due to culture 

influence for adequate communication among individuals in varied situations. The most 

commonly used forms of communication technology were internet, multimedia, e-mail, telephone 

and other sound-based and video-based communication technology. Social media was noted to be 

widely used in both social and academic circles. Therefore, policies that govern language used in 

these communication technologies should be put in place to avoid miscommunication.  

 

The different cultures impacted on the type of vocabulary used, sentence structures, contracted 

forms and the peer clusters among the students. It is therefore necessary to have rules in place to 

ensure acceptable formation of the new vocabulary and sentence structures. The study revealed 

that the evident cultures included: ethnicity, affluent vs less endowed and socialization-extend of 

adherence to social class, age, gender and religious affiliation. These cultures had specific language 

used among them especially in terms of register. There should be a standard pool of vocabulary 

from the various cultures to create effective communication among the university students. 
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After Negative Ethnicity: The Future of Voting in Kenya 
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Abstract 

More than any other demographic, the question of negative ethnicity has been a scourge on the 

African continent. In Kenya, the ethnicisation of politics has plagued the nation since it gained its 

independence from the British. Ethno-politics persisted and reached its zenith in the 2007 post-

election violence which left more than 1000 people dead. This paper interrogates ethnicityôs ties 

to geography; the power inhering in its situatedness. Using Appaduraiôs concept of 

ódeterritorializationô and Appiahôs ócosmopolitanismô the paper problematizes the idea that the 

space within ethnic boundaries is home in a bid to illustrate how the more open, transferable 

concept ñgood place that is no placeò of Utopianism can help Kenyans detach from a localization. 

The adoption of this concept as a frame of reference would then disrupt the ethnic voting patterns 

of ethno-politics and finally usher in the age of voting based on issues and ideas.   
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Introduction 

The identity of Kenyans is fundamentally ethnic. It manifests itself every 5 years during elections 

and has remained static despite our changing world. The shared space available where the different 

ethnic groups can interact and establish social relationships is scarce. Instead, they are content to 

live within their own individual ethnic boundaries. Though this retreat to our homelands conveys 

well-meaning solidarity with our ethnicity, it inevitably leads to negative ethnicity. Kenyans are 

happy to be associated with their ethnicities before anything else and the powerful social processes 

have proved feeble to maintain, modify or even reshape it as they are wont (Searle 1995). A state 

mired in negative ethnicity, with little room for modification or reshaping of identity, will ever be 

divided; it cannot work toward a common objective that benefits all, and has as its fate turbulent 

election seasons. 

 

The purpose of this paper is to interrogate ethnicityôs ties to geography in the Kenyan context and 

how this leads to negative ethnicity as evidenced particularly by the 2007 post-election violence. 

It is in five parts. The first part offers an overview of the 2007 election violence paying attention 

to the function of ethnic boundaries. The second explores the origins of negative ethnicity; it bases 

it in ethnicityôs penchant for attachment, more so its attachment to specific geographic boundaries. 

In the second it problematizes these ethnic boundaries through the lens of contemporary theories 

of movement: deterritorialization and cosmopolitanism. The third part brings in utopianism in a 

bid to offer an alternative to geographical attachment. In the literary genre established by Thomas 

More (1516/2003), Utopia is a ógood place that is no placeô, in other words, it is a detached and 

preserving  space. The final part contains brief concluding remarks about utopianism and its 

prospects for the future of voting in Kenya. 

 

An Overview of the 2007 Post-Election Violence 

Over the years, Kenyaôs ethno-politics have included the strategy of multi-party coalitions. Two 

or more political parties, also largely based on ethnicity, merge toward a shared goal. During the 

2007 elections the two main competitors were the Orange Democratic Movement (ODM) and the 

Party of National Unity (PNU). The latter was a coalition of KANU, Ford-Kenya, Ford-People, 

Democratic Party and others, and its stronghold was among the Kikuyu Central region of Kenya. 

Whereas ODMôs support was focused in Luo Nyanza and also in the Rift Valley owing to the 

presence of the Kalenjin politician, William Ruto.  

 

Consequently, when the violence erupted it pitted, primarily, the Kikuyu against the Kalenjin and 

Luos. The two latter groups, including the Luhya who had supported ODM, attacked suspected 
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PNU supporters who inhabited the ethnic boundaries of the ODM supporters, such as Eldoretða 

significant city in what is now Uasin Ngishu County, both politically and economically. In the rift 

valley, the pieces of land owned by the óforeignô Kikuyu were expropriated by the ólocalô. There 

was also mass vandalism of their property, and burning of crops in the field. One cannot forget the 

mass death by burning inflicted on the 35 women, children and the disabled who had sought refuge 

in the Kenya Assemblies of God (KAG) church in Kiambaa, Eldoret (Kigumba 2011). In Central 

Kenya, the land of the Gikuyu, ñethnic militias threatened to bum down the Tigoni holding centre, 

one of the many centers hosting an estimated total of 8,889 non-Kikuyu  IDPs across central Kenya 

and Nairobiò (Kigumba 2011:78) as the Gikuyu sought to expunge Luo and kalenjin from their 

ethnic boundaries. 

 

Foucault (1967/1984:4) referred to these types of places: the church, the police station, among 

others where people sought refuge as ñcrisis heterotopiasò because they were ñreserved for 

individuals who are, in relation to society and to the human environment in which they live, in a 

state of crisis.ò It is worth noting that, according to Foucault, crisis heterotopias are exclusive to 

primitive societies (Foucault 1967/1984). Regardless, ethnic conflict affect neighboring states, 

poses a threat to both regional and global security and stability, and emerges as a key concern for 

policymakers. Indeed, ethnic conflict has been elevated to the domain of high politics, a realm 

previously occupied by international crisis, ideological conflict, and interstate war. (Kigumba 

2011: 6). 

 

In any case, it would be erroneous to claim that the violence was clearly delineated in terms of 

who was fighting against whom. This is because political associations were not as rigid as the 

ethnic associations. The individual ethnic groups put their needs before those of the political 

parties. As Kigumba states, ñThere were also reports of attacks on the Luo and Kisii settlers by the 

Kalenjin taking advantage of the collapse of law and order to rustle animals and take land from 

their neighbours irrespective of political loyalties (2011: 78).  

 

Following the promulgation of a new constitution the elections held in March, 2013 demonstrated 

that political coalitions based in inter-ethnic affiliations are temporary owing to the power of 

shared ethnicity. In said elections, 5 years after the post-election violence, political associations 

had altered drastically. Ruto, formerly of Orange Democratic Movement had joined with The 

National Allianceôs Uhuru Kenyatta and others to form the Jubilee Party. Ford-Kenya under the 

leadership of Moses Wetangula switched allegiances from PNU to form Coalition for Reforms and 

Democracy (CORD) with ODM and others. Also, Kalonzo Musyoka, formerly presidential 

candidate of ODM-Kenya was now Raila Odingaôs running mate, representing the Wiper 

Democratic Movement. The states of affairs remained constant, more or less, in the 2017 elections 

but will change inevitably in 2022. 
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The Roots of Kenyaôs Negative Ethnicity 

In her study of the role of ethnicity in Kenyaôs post-election violence, Kigumba (2011) writes:  

Ethnicity is the essential bond that unites kinship weaves through the social fabric, in the sense 

that, ethnic group identities flow from an extended kinship bond, sharing common behaviors and 

transmitting across generations. In Kenya these bonds date back to even pre-colonial times but 

were made more evident by the British colonial masters (84). These bonds are apparent during 

presidential elections; none more telling than the disputed one of 2007 that ended in ethnic 

violence. However, it is not only in Kenya that we find issues of ethnicity. As Wolff (2006:64) 

states, ñethnicity is a fact of life almost everywhereò. In addition, the prevalence of multiple ethnic 

groups in a particular geographical area does not automatically lead to ethnic conflict. Despite 

ethnic identities being thought to be fluid across time and social contexts, even leading to the 

transfer of the feature of one ethnic group to another (Alba, 1990; Nagel 1995), the longstanding 

bonds of ethnic kinship among Kenyans are far from being broken. If anything, the bonds among 

members of a similar ethnic group lead to a perpetual ethnic isolationism. This, in turn, devolves 

into negative ethnicity. 

 

There is glaring scarcity of inter-ethnic interaction in Kenya, more so within the purported óethnic 

boundariesô. These types of boundaries are, according to Sanders (2002) ñpatterns of social 

interaction that give rise to, and subsequently reinforce, in-group members' self-identification and 

outsiders' confirmation of group distinctionsò (327). Sandersô study was on plural societies and his 

definition of óethnic boundariesô attests to this. The definition used in this paper will refer to 

territorial demarcationsðproducts of British colonialism. The case of Gikuyu land ownership 

outlined in Facing Mount Kenya reflects the contemporary problem of ethnic boundaries. Celarent 

(2010) writes: ñThe Gikuyu follow a trusteeship model: the current tenant manages the property 

for past and future generations of his family but is nonetheless the undisputed ñownerò of the land 

in the presentò (724).  

 

This generational management of land doubtless reinforces the idea of ethnic boundaries. 

However, Kenyatta doesnôt tell us that the Gikuyu often practiced agriculture in one area until it 

became infertile or that there was a good deal of tribal movement (Celerant 2010). The fact is there 

were rampant migrations within Kenya, and settlements were not constant before colonialism. 

Sometimes there were fewer ethnicities than there are today, sometimes there were more. As Ndege 

(2009) quoted in Kigumba (2011) intimates, we owe the current stability of ethnic boundaries to 

colonialism. But we cannot blame them for remaining within and carving our identities out of 

them. Each ethnic group lives within their ethnic boundaries; which is not to say that there are no 

geographical locations where inter-ethnic interaction occurs; Nairobi is perhaps the archetype of 

such a location.  

 

Aside from the capital city and very few others, the majority of spaces all over the country are 
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populated overwhelmingly by a single ethnic group. From the Kaya Kinondo forest at the coast, 

through the Mount Kenya forest in Central Africa, all the way to the Kakamega forest, physical 

features have been used as ethnic identifiers since before the colonialists. From the above three 

one can learn about the Mijikenda, Kikuyu, and Luhya, respectively. It is not only forests which 

act as geographic boundaries. Lakes Turkana and Victoria are also some of the many physical 

markers of Kenyaôs many ethnic groups.  

 

Each group considers the above-mentioned areas to be their home; it is where they have their 

metaphorical roots, their literal ñgood placeò. In December it is a commonplace to overhear in 

random conversations across the capital city such keywords as ñupcountryò, ushago and nyumbani 

all which denote home or homeland. During this period the Luo will travel to Lake Victoria, the 

Maasai will go back to the Mara, the Kalenjin will go to Sergoit , and the Kamba to Tsavo East. 

Each person seeks solace from its own within its delineated geographic boundaries. Granted, these 

are only some of the more known physical features and the ethnic groups are in no way clustered 

either on or within them.  

 

This essay suggests that this self-imposed exile; the exclusionary identification with space is, 

finally, responsible for the scourge of negative ethnicity. Attachment to space betrays a lacking 

openness among the ethnic communities in Kenya which cuts across. This leads to the desire to go 

ñhomeò of Kenyans which implies an inability to ñfeel at homeò anyplace beyond the limits of our 

ethnic boundaries. Put another way, it is as though we hold our breath all year long, to breathe at 

last when we are in the proximities of our roots. As this analogy implies, attachment to a particular 

space is an injurious and at the same time arrogant, act. This paper will offer as a counter viewpoint 

the unconstrained freedom to wander of utopianism. But for now let us find out how the attachment 

philosophy of ethnic boundaries fares when viewed through contemporary theories of mobility in 

an increasingly globalized world.  

 

 

Ethnic Boundaries in a World Without Borders 

Late last year, the president of Kenya, Uhuru Kenyatta in a speech at a national holiday addressed 

the issue of the restrictions of borders to movement among East Africans and Africans in general. 

It was a bold idea, and he shares it with the AU chairman, Paul Kagame and reflects what is going 

on in the rest of the world with Europe as the archetype. Some Kenyan citizens lauded the effort 

while others who were concerned about the ramifications of this to the security of the country were 

not sure if it was a good idea. This section deals with the problem of boundaries within Kenya, 

specifically ethnic boundaries. Increasingly, the global cultural economy is tending toward a 

borderless future. This section therefore assumes that Kenya is a participant in the global cultural 

economy and uses two global trends to examine whether or not this participation has impacted the 

peopleôs views of these boundaries. The two trends are deterritorialization and cosmopolitanism. 
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Let us now turn to the first. 

 

From the proliferation of international trade and human rights activism to the adoption of the 

Western ideas of democracy and capitalism, globalization is visible in the mechanisms of Kenya. 

The movement of people and capital is also at an unprecedented level. The former is most 

perceptible. And where movement of people is not obvious, the apparent immobility óis 

everywhere shot through with the woof of human motion, as more persons and groups deal with 

the realities of having to move, or with the fantasies of wanting to moveò (Appadurai, 1990: 297).  

 

Appadurai includes the movement of people or óethnoscapesô among the five dimensions of global 

cultural flow. The others comprise: mediascapes, technoscapes, finanscapes, and ideoscapes. The 

multifaceted flow among these five landscapes or ñimagined worldsò is what Appadurai refers to 

as ñdeterritorializationò and it varies from state to state. This paper will use the term when 

referencing movement of a particular individual or ethnic group outside their ethnic boundaries to 

a territory where they are no longer the majority. 

 

This is not to say that there is no movement of the other four dimensions; it is simply to state that 

in the Kenyan context the movement of people is most prominent than any other. For instance, 

there can be movement of Gikuyu from Gikuyu land to Kalenjin land for one reason or other. In 

this new land the Gikuyu, stereotyped as ómoney loversô, set up entrepreneurial endeavors in 

Eldoret or establish their own exclusively Gikuyu church. Similarly the Luo stereotyped to love 

fish, may leave Luo land to work in the Bata shoe factory in Limuru, Kikuyu land, and set up fish 

markets. The reasons for movement may also be religious: the leadership of a certain denomination 

may decide to shuffle its clergy thus requiring that a Kisii move to Luhya land. In all this, the 

ethnicity of the mover remains unchanged. 

 

Deleuze and Guattari (1991/1994) offer a conceptualization of deterritorialization that would prove 

radical if appropriated in the Kenyan context because of how it imagines the change in form of 

that which has deterritorialized. For them deterritorialization is always followed by 

reterritorialization and the thing or feature which undergoes this movement is urecognizable. They 

write that from birth the hominid: 

Deterritorializes its front paw, wrests it from the earth to turn it into a hand, and 

reterritorializes it on branches and tools. A stick is, in turn, a deterritorialized branch. We 

need to see how everyone, at every age, in the smallest things as in the greatest challenges, 

seeks a territory, tolerates or carries out deterritorializations, and is reterritorialized on 

almost anything-memory, fetish, or dream (67-68). 

Essentially, under this view, the Kikuyu who deterritorializes from Gikuyuland to reterritorialize 

in Luo land would not be the same person. She or he would not have the same biases and would 

therefore be free from the plight of negative ethnicity associated with ethnic boundaries. 
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The reality of deterritorialization in Kenya, however, is that the group which departs from its ethnic 

boundaries to a different one keeps their original homeland with them. As Wa Wamwere (2010) 

writes: 

 

When Africans travel to and settle in Europe and America, despite their small numbers, 

they bring with them the baggage of negative ethnicity. Abroad, ethnic hate continues to 

weaken Africans by separating them into ethnic enclaves as it has back in Africa. 

Observing Kenyans abroad, I have noticed that despite their common passports, they travel 

and settle out of Kenya not as nationals of one country, as Kenyans, but as members of 

their forty-two respective ethnic communities (27).  

 

In Kenya, where you come from is more useful than where you are going, or where you are 

currently. Put another way, the past is more revered than both the present and the future, a fact 

which frustrates the benefits of deterritorialization. When the future is discussed it is in reference 

to the past: people are buried in the same space where they were born. Increasingly, more and more 

children are being born in hospitals situated in urban heterogeneous areas but still this has not 

altered the longstanding trends in voting. Having been socialized by their immediate influencesð 

family and communityðthey carry on the baton of negative ethnicity. 

Though a global phenomenon, deterritorialization has had a difficult time reaching its full potential 

because it disrupts the concept of ñhomeò which many Kenyans ascribe to; that of home as a space 

within specific boundaries.  Canclini (1990) writes: ñDeterritorialization speaks of the loss of the 

ñnaturalò relation between culture and the social and geographic territoriesò (quoted in 

Hernandez 2002: 93). It is just not powerful enough to put an end to ethnic boundaries. The Kenyan 

voter may leave his boundaries but he keeps his metaphorical roots intact. Such a person will be 

hard-pressed to change her voting habit in the new context owing to his or her socialization early 

in life. This implies that the deterritorialized voter will have first to unlearn the socialization of 

family before she can open her mind to the socialization of college. The former is invariably more 

rooted than the latter.  

 

Our homes in ushago are fixed in much the same way that the roots of a tree are fixed deep in the 

ground and deterritorialization endangers that. As Hernandez (2006) explains: 

The ambiguous or ambivalent character of deterrritorialiation must not be forgotten, as, 

while it generates benefits, it also produces evident costs such as feelings of existential 

vulnerability or of cultural rootlessness, especially if you consider that individuals have 

ties to a locality, and this locality remains important for them (94).  

One way to grapple with this state of affairs has to do with understanding the psychology of the 

ethno-political voter. How does one explain how a politician can go for long without visiting his 

or her homeland without compromising his or her votes?  Moreover, how is it that politicians can 

underperform, get involved in scandals, or do absolutely nothing by way of developing their 
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homeland and still get voted in? It is to these questions that we now turn in light of 

cosmopolitanism. 

 

From the cosmopolitan rights of dissident writers and political activists as illustrated in Derrida 

(2001) to a study of Barack Obama as a cosmopolitan Werbner (2012 ), the reaches of 

cosmopolitanism have expanded so that it no longer necessitates investigation in the limited sense 

of international boundaries. In the Kenyan context the most evident form of cosmopolitanism 

concerns the concentration of multiple ethnic communities in a particular space so that a city like 

Nakuru acquires the qualifier.  But as Keguro (2008) writes, this form of cosmopolitanism proved 

a weakness during post-election violence. 

 

Presently, with ethnic divisions and the concomitant talks of cessation, a cosmopolitanism that 

focuses on óthe otherô is relevant or as Papastephanou (2009) states: óCosmopolitanism is more 

than just free circulation; it is not just about the encounter or agreement with the other, it is about 

the treatment of the otherô (19). It is for that reason that this paper employs the cosmopolitan ideas 

of the ethicist, Kwame Appiah (2007). In this section the paper examines the problem of ethnic 

boundaries within the definitions of Appiahôs cosmopolitanism. 

 

Kenyaôs ethnic divisions are often blamed on a lack of sincere dialogue among different ethnic 

groups which an engagement with cosmopolitanism should be able to remedy. Cosmopolitanism 

believes that through the avenue of conversation ñyou can learn from people with different, even 

incompatible, ideas from your ownò (Appiah 2007:2378). Cosmopolitanism requires openness to 

ideas and people. In this it is similar to deterritorializatiom. It does not seek shelter within ethnic 

boundaries or ethnic narratives; it is not about, as Fine and Boon (2007)  in Krossa (2012) write: 

ñcosiness or the warmth of intimate community but rather about the risks involved in disclosing 

oneself publicly in the worldéCosmopolitanism is a demanding and difficult way of lifeò (9).  

This difficult way of life would in turn prove a demanding philosophy because of the regrettable 

state of the ethno-political voter 

 

 

As in a mob, the person whose identity is fundamentally ethnic is overrun by this collective of 

people so that in the end she loses her individuality and becomes an uncritical voter. However, 

cosmopolitanism acknowledges difference, and one would add, differentiation, even as it 

recognizes universality of people. According to this concept, ñeach human individual is charged 

with ultimate responsibility for his or her own lifeò and in the end, ñthe standard that determines 

whether I am doing well, whether I am flourishing, is, in part, set by aims that I define for myselfò 

(Appiah 2007:2380).Within ethnic boundaries, oppressive unity abounds: the struggling grocer 

agrees with the wealthy doctor about whom to vote for. The jobless youth pledge allegiance to the 

same politician as do the well-to-do businessmen. In a sense, ethnic identification requires self-
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abnegation and even to a more extreme extent, self-erasure. 

 

In addition to liberating the individual from the group, through its respect for diversity of culture, 

cosmopolitanism helps us get out of our ethnic cocoons. In Kenya, the post-election violence and 

other recurrent violence such as that in Laikipia County and the Mt. Elgon area reveal a certain 

hierarchy among the priorities of an ethnic group.  It is that: local cultures matter primarily, next, 

people of shared culture matter, and finally cultures and people of other ethnicities matter the least. 

However, cosmopolitanism believes that ñcultures do not matter in themselves, but because people 

matter and culture matters to peopleò (2379). As a result, the harmful aspects of ethnicity such as 

the propensity to negative ethnicity and wholesale disregard for life are disturbed even as the 

beneficial actions such as transculturation are encouraged.  

 

All the above mentioned positive outcomes of cosmopolitanism remain unrealizable and negative 

ethnicity persists because while at the core of cosmopolitanism is the ñrecognition that we may be 

mistaken even when we have looked carefully at the evidence and applied our highest mental 

capacitiesò (Appiah 2007) those individuals steeped in ethnic biases do not consider themselves 

fallible. They are first ensnared and blinded by their ethnic loyalties so that they are convinced that 

no truth can come out of a rival ethnic group. In a globalized world, where interaction among 

people of all ethnic groups and religions dominate, ñthe recognition of the shortcomings our human 

capacity to grasp the truthò (Appiah 2007) is an invaluable one which the tribal individuals flout. 

For them winning the contest is more important than the truth. 

Another explanation for why negative ethnicity trounces the good will of cosmopolitanism is found 

in the power inhering in ethnicityôs situatedness in a particular geography. As was stated of 

deterritorialization, this is also of the things cosmopolitanism would have to contend with if it is 

to replace the deep-seated idea of ethnic boundaries. Both cosmopolitanismôs regard for óthe otherô 

and its affinity for movement have to be seen to be more beneficial to the individual than his or 

her ethnicity and homeland because it is out of these that negative ethnicity emanates. And when 

ethnicity degenerates thus it subjugates all other associations cosmopolitanism pays obeisance. As 

Kamaara (2010) writes: 

 

 

During the period preceding the 2007 national elections which culminated in violence, the Roman 

Catholic Church in Luo Nyanza was on one end of the political divide while the Roman Catholic 

church in Gikuyu land was on the extreme sideéThus political polarization became synonymous 

with Christian polarization (136). So far ethnic boundaries are still very influential in Kenya and 

ethnicity remains the fundamental identity. It would seem, therefore, that either the project of 

cosmopolitanism has failed or it has yet to reach a point where it can challenge Kenyaôs ethnic 

boundaries effectively. Otherwise, perhaps one need not replace the other; there could be a way to 

reconcile the program of cosmopolitanism with Kenyansô concerns for ethnic boundaries. It is with 
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this in mind that we turn to our discussion on utopianism.  

 

The term ñutopiaò was coined by Thomas More (1516/2003) but the concept appears as early as 

380 BC in Platoôs Republic. The concept has been theorized for centuries and may be theorized 

for centuries more. Among realists and anti-utopians, all this appears a waste of time, resources 

and faculties. For them utopia is merely wishful thinking, an unrealizable dream. As 

Papastephanou (2009) astutely points out: 

For most lay people, the utopian is equated with the unrealizable, the impossible in 

principle, or the impossible for most human beings over whom one should not waste time 

or energy. Apart from being presented as futile, the utopian has been accused of having 

pernicious political implications (3). 

The aim of this section is not to start a polemic against the critics of utopianism; rather it is to 

illustrate how the concept may be the solution to the problem of ethnic boundaries which remains 

challenging in the face of globalization. We begin with some pertinent views of utopia. 

 

For Mannheim (1936), it was necessary for utopia to take on a revolutionary function and effect 

change in the present Social conditions and Bloch (1954/1986) wrote voluminous and 

convincingly of the pervasive nature of the utopian.  Such conceptualizations of utopia present a 

challenge to common conceptions of it as not only forever unrealizable but also as limited to the 

imagination. Utopianism challenges the status quo; it is subversive. And this is what is needed in 

Kenya currently with the problem of negative ethnicity and ethno-politics.  There is need to think 

beyond the present state of affairs, to outline a better future. Only then can we, in the words of 

Geoghegan (2008), ñundermine the complacency and overcome the inertia of [the current society] 

by showing that it is neither eternal nor archetypal but merely one form amongst manyò (16). But 

what exactly are these concerns that necessitate the need for utopianism as alternative? 

 

As the paper has described in the previous sections, there is among the Kenyan ethnicities a 

tendency to consider a specific geographical space as home which leads to a feeling of 

homelessness in all other spaces. We have seen how this manner of thinking leads to negative 

ethnicity. For instance a Maasai may feel at home in Narok but homeless in Isiolo. While in Isiolo, 

he longs for Narok or in other words, feels homesick for Narok. If he stays outside Narok long 

enough he may become nostalgic for it. According to Coleman (2005): 

The Swiss-German óheimwehô or homesickness is the original meaning of nostalgia. Taken 

together, these terms denote an intense longing for (a) home. Constructed homes can be as much 

the locus of nostalgia as is the land of their location. Home and land are idealized through the 

longing for them (26). 

 

Within Kenyaôs different ethnic boundaries, constructed homes or houses of various forms are in 

plenty but this is not the provision for one to refer to such spaces as home. For instance, children 
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who still live under their parentsô roofs are encouraged to consider these as their homes. Another 

common occurrence is that of parents proffering to their children pieces of land on which to build 

their own houses. In such an instance the piece of land is metonymic for a house and of course, a 

home. This concern of attachment to space though it begins harmlessly as ethnic identification 

leads to negative ethnicity and therefore requires an alternative. 

 

Moreôs (1516/2003) term óutopiaô was a result of a play on two Greek words so that utopia is the 

good place óeutoposô that is no place óoutoposô. In utopianism, location is immaterial; what is 

important is the quality of the place. The idea of a home in a particular space acts as the sole good 

place for many Kenyans but utopianism seeks to expand this view. It assumes that a good place 

can be found anywhere and encourages the search for such a place. Kenyansô reverence for the 

past plays a part in the attachment to physical space. Rather than promote fluid concept of the óno 

placeô among ethnic groups, it keeps the groups bound within the same boundaries. This in turn 

stifles thoughts of the future, thoughts about what society is capable of becoming. As Quarta (1996) 

explains, ñto exist in no place, in truth, belongs to the projective, since this latter, if it did have a 

place, if it were already realized, would no longer be projectiveò (155).   

 

The concept of the óno placeô may convince people to migrate freely out of their ethnic cocoons 

but can it settle the recursive problem of roots? This paper has already addressed the cases of the 

deterritorialized voters who seem to figuratively carry their roots with them to their new spaces. 

These people, when they are of voting age, retain their ethnic biases; it is difficult to change their 

minds. In utopianism, the óoutopiaô goes hand in hand with the óeutopiaô, the óno placeô and the 

ógood placeô follows each other necessarily. The individual who moves from his homeland is keen 

to find a place just as good if not better than where he comes. We have already established the 

reasons why the movers are disinclined to change their old habits: mob mentality, credulity and 

socialization; all which are related to negative ethnicity. 

 

Unlike negative ethnicity, utopianism is concerned with the individual, first and foremost. Thus, 

the good place ought to be where the individual feels liberated from the mob; anywhere he or she 

can exert him or herself free from exteriorities. The individual is free to think for herself and is 

improved ñethically in accordance with his or her both recognizable and malleable human nature 

and the pursuit of political ideals, such as freedom, justice, and the absence of social conflictò 

(Cojoracu 2012:47). 

 

Ideological discourse finds audience in utopianism so that a poor voter and a rich voter cannot 

share a political candidate on superficial terms as ethnic identity, no matter how fundamental it 

may be. Utopianism ensures that the voter is critical and knowledgeable, considering everything 

about the candidate: values, morals, beliefs, before voting them in. The effects of socialization are 

also counteracted because the utopian anthropological assumptions recognize ñthe priority of 
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egoism over altruismò (Papastephanou 2009: 7). The voter is no longer there for sale to the highest 

bidder; nor is her vote to a member of her clan assured. 

 

Once the age of elections based on ideas on issues is initiated through utopianism, conflicts which 

accompany elections will likely come to an end because, at least in Kenya, they are ethnically 

instigated. Even as it keeps the individual at its centre, utopianism recognizes the dignity of the 

other. In More (1516/2003), ñthe utopians thinkéthat no one should be considered an enemy who 

has done no harm, that the kinship of nature is as good as a treaty, and that men are united more 

firmly by good will than by pacts, by their hearts than by their wordsò (84-85). The only harm 

most of the victims of the 2007 post-election violence had done was being born of a different 

ethnicity. Slashing a neighbor with a machete is no way to treat the other. We should emulate the 

inhabitants of Utopia and be open-minded in our relations with the other. Further, as Navaud 

(2016) reminds us of utopians, we should be curious and humble enough to learn whatever we can 

from our neighbors even as they learn from us. 

 

Conclusion 

Kenya was a multi-ethnic country long before the European set foot on the continent of Africa. 

Interaction among them by way of trade, wars, and marriage influenced the material of individual 

cultures and continues to do so albeit in a minimal capacity. When the British drew borders 

throughout the country, families, clans and tribes were separated; but the larger body of ethnicity 

was not affected much. In fact, ethnicity became a primary means of identification and it was 

situated in a specific geographical spaces. These spaces were home and they were metonymies of 

ethnicity. Eventually, this attachment to space leads to negative ethnicity and was responsible for 

the 2007 post-election violence. Though largely absent year round in social and economic 

interactions, the power of ethnicity is paraded in Kenya during the election season and this has 

brought about the current ethno-politics. 

 

Violence over the outcome of an election is completely unacceptable and should be prevented 

through encouragement of intermingling among the different ethnicities in Kenya. Already the 

country has experienced considerable deterritorialization or the movement of individual or group 

out of their ethnic boundaries to a place where they are no longer the majority but this has been 

futile in eradicating negative ethnicity because the people are unwilling to change their outlook in 

the new land. The voters who migrate from their homes to other territories maintain their biases of 

ethno-politics which frustrates the aim of deterritorialization. 

 

Kenya has also experienced cosmopolitanism in various forms and we have seen that the type 

advocated for in this article, the type that is concerned about the other, is still unable to free 

Kenyans from the captivation they have with ethnic boundaries.  Even when they are born in cities 

where the different ethnic groups interact, the individual acts in accordance with the behavior of 
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the people most responsible for her socialization. The metaphoric roots of ethnicity transcend 

ethnic boundaries and the fear of rootlessness ensures that people maintain some level of 

connection even in their spatial disconnection.   

 

The perspective of utopianism offers an alternative to the tendency of Kenyans to base their 

identity on ethnicity in an effort to end negative ethnicity. Negative ethnicity is more concerned 

about the group whereas utopianism caters for the desires of the individual. The goal of utopianism 

is to enable the individual to be free to wander, free to uproot and replant elsewhere. It encourages 

the voter to think about his own interests before casting a vote for a politician and preserves him 

when he leaves the comfort of solidarity with fellow ethnic affiliates. 

 

In More (1516/2003) we read of the utopian spirit that compelled the young Hythloday to give his 

possessions to his relatives and travel the world (50-51). If it were not for his selflessness we would 

have never heard of this commonwealth. Utopia teaches one to be comfortable anywhere, not to 

let any one place stand out among others. It demystifies the attachment to homelands and thus pre-

empts a future of negative ethnicity. 
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Abstract 

Appropriate and well-designed Curriculum is one of the variables that may contribute to 

sustainable development in any given society. The syllabus can reflect the type of end product of 

graduates that any education system ought to produce.This paper assesses the Communication 

skills curriculum in the institutions offering diploma in law programme in Tanzania. Looking on 

English communication skills curriculum, one may raise a concern whether that the current 

syllabus will create diploma graduates who are well equipped with competence based education 

and training, instead of knowledge based, thus contributing to sustainable development. The 

content of English communication skills for these institutions not only not harmonized but also 

does not reflect on English communication skills for lawyers, instead one finds loaded with English 

grammar as if the programme is intended to humanities programme, thus reflecting knowledge 

based education. The paper suggest the need for harmonizing the English communication skills 

for diploma in law programme and conducting several workshop organised by the appropriate 

organs such as National council for technical education on the methodology of implementing the 

competency based teaching. The paper concludes that unless the knowledge based education and 

training contents are changed, the expectations of producing graduates with competence based 

education and training is far from reality. 

 

Keywords: communication skills, Competency based,, education, knowledge based and syllabus 

 

Introduction 

Thisstudy is intended to assess the relevance of English communication skills syllabus to Diploma 

in Law programme in Tanzania. Specifically, the study is intended to analyse the English 

communication skills syllabus to Diploma in Law programme in Tanzania and evaluate the 

reflection of the curriculum in attaining the required competencies to a diploma in law graduates. 

The findings of this study will therefore be used to revisit and reshape English communication  

skills for diploma in law programme in order to come with competence based curriculum, thus to 

facilitate competencies in the job market, be it formal or informal employment. 

 

Before proceeding with the details of the study, it is important briefly explain what constitutes 

curriculum and competency based education. Curriculum is an essential requirement in any 

education or training system as it guides planning, conducting and assessing learning processes 

mailto:jihokororo@yahoo.com
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(DeiÇinger & Hellwig, 2011). In the context of a school or college, it is the formal and informal 

contents and processes by which learners acquire knowledge and understanding, develop skills, 

and alter attitudes, appreciations, and values with the help and support of a given school or any 

other educational institution (Doll, 1978). A curriculum can either be content or competent based; 

a content based curriculum focuses on the rote memorization of factual knowledge while 

competence based curriculum is centred on competence based learning which focuses on 

understanding the concepts, skills and competencies which requires  teaching, learning and 

assessment approaches (Posner, 1995). 

 

On the other hand, Competence based education emerged for the first time in the United States of 

America in the early 1970s (Richard & Rogers, 2001). These kind of educational goals are stated 

in terms of precise measurable descriptions of knowledge, skills, and attitudes which had to be 

acquired by students at the end of the course of study (Adeshina, 2016). Thereafter, it spread into 

European countries such as the United Kingdom and Germany in the 1980s (Wolf, 2001). In Sub-

Saharan Africa, the adoption of Competency Based Curriculum (CBC) stressed two major 

purposes namely: the need of changing curriculum contents to make them more relevant both in 

local and global contexts in terms of desirable competences for the work situation and for everyday 

life; and changing the teaching-learning process into more learner-centred approaches, Nikolov et 

at.(2014).  

 

Studies on Assessment and relevance of English communication Skills syllabus in a given 

programme requires the general understanding the characteristics of the curriculum that is based 

on competency based and knowledge based framework. A curriculum, course or program of 

training to become a competency-based requires studying various teaching and learning theories 

that focus on learning outcomes with specific, measurable definitions of knowledge, skill and 

learner behavior (Tambwe, (2017).  Competency based curriculum (CBC) measures what 

participants have learned as opposed to what instructors think they have taught, Nzima, (2016).  

 

Learning outcomes in a CBC are written for the students and they state what are expected to have 

learned the targeted students; the outcomes are specific, observable, and measurable and they 

should be linked with occupational or professional requirements. CBC planners are required to 

analyze job profiles using incumbent workers of a given industry or an experienced Human 

Resources Manager of a relevant professional organization rather than the disciplinary óbody of 

knowledgeô (NACTE, 2015).In an effective CBC, contents are organized in a logical order from 

simple to complex should be organized in a logical order from simple to complex (Kirschner et 

al., 1997). Another characteristic of a CBC is modularizing the curriculum contents through which 

the learning outcomes that form a coherent compatibility for specific competence are clustered to 

form modules to be assessed independently. The modules have to be organized in a logical 

sequence for the realization of the intended competencies and allocating them into semesters 
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because some modules need to be covered before others (NACTE, 2015; Kouwenhoven, 2003). 

 

Other characteristics of CBC include: it is based on the future occupational practice of the graduate 

(Boyatzis et al., 1996); it is learner-centered and the learning process is central, it uses 

individualized materials, flexible learning time and a continuous feedback to the learner (Field & 

Drysdale, 1991). CBE is based on the constructivist approach the main goal of constructivism is 

competence, not knowledge as in cognitivism, or achievement as in behaviorism (Kouwenhoven, 

2003). 

 

In terms of assessment, a CBC focuses on the ability of a learner to know, to learn as well as 

learning how to learn, to do things, and working with other people (Mosha, 2012). It requires a 

pedagogical shift from assessing a set of learning contents to assessing each learning outcome 

(Rutayuga, 2010).Another aspect that need to be attended in this review is the issue of competency 

based training and the expectation of the graduands in law programme in Tanzania. Diploma in 

Law students in Tanzania after graduation are expected to be admitted to degree programme, to 

engage in self-employment and other to be employed in the judiciary as a court clerk and other 

related law firm, Decorte (1994). Also they can perform other clerical work in several government 

ministries and district council. Our review the will focus on this category that the judiciary of 

Tanzania make use of them as a clerical officers. Therefore, they are expected to competent 

oriented graduands. Now let us push our discussion by reviewing the literatures that relate to law 

graduates with job market. 

 

Jobs of Law Graduates and Duties of Law Clerks.The legal system affects nearly every aspect of 

our society and lawyers links between the legal system and the community (Vidyasagar, 2008). 

Due to that fact, graduates of a Diploma of Law can be employed in a number of occupations, in 

most cases they are hired as clerks; according to the Blackôs Law Dictionary, the word clerk means 

a public official whose duties include keeping records or accounts, in this case, the duties to be 

provided under this section focuses on law clerks.  

The current duties of law clerks are diverse and dependent on the judges to whom they are 

appointed (Holvast, 2016; Sobel, 2007).  Law clerks prepare clear, concise and professionally 

written communication such as briefs, affidavits, statements of claim using correct spelling, 

grammar, punctuation, and syntax (MTCU, 2012; Holvast, 2016). They are responsible for 

conducting legal research, editing and proofreading the judgeôs orders and opinions, and 

verifyâing citation (Sobel, 2007). 

 

Moreover, the duties of the clerk do not only begin and end in the courtroom. Apart from preparing 

documents, the clerks in any court may well see defendants, prosecutors, local solicitors, witnesses 

outside the courtroom when such people come looking for help and guidance (Astor, 1984). 

Furthermore, judges discuss pending cases with their law clerks and confer with them about 
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decisions; and district court law clerks often attend conferences in chambers with attorneys as well 

as send their law clerks to the chambers of other judges to speak with their law clerks to discuss 

less significant issues that would occur between the judges directly (Sobel, 2007; Holvast, 2016). 

 

Communication Skills and the Outcomes Required for the Diploma in Law Graduates to Attain 

their Duties. Learning outcomes are about acquiring skills and knowledge, but a CBC requires 

students to process learning in a way that enables them to apply that skill and knowledge in a 

variety of situations and to a variety of tasks. Competencies require law schools to develop 

curricula and assessments where students can demonstrate learning and mastery of practical legal 

skills and abilities progressively (Mottershead & Magliozzi, 2016).  

Legal issues usually consist of a series of communications, both oral and written. One of the 

language requirements for law clerks is to demonstrate the ability to support the needs of clients 

and legal professionals through professional communication strategies, in reading, writing, 

speaking, listening, and presenting (MTCU, 2012; The Judiciary of Ghana, 2011). This is 

determined by the use of appropriate verbal and non-verbal communication skills within the 

context of the legal environment, displaying active listening skills in all interactions, and adapting 

communication strategies according to the needs of the client and/or the legal professional 

(MTCU, 2012).  

 

Therefore, individuals who wish to prepare adequately for career in law, or for any professional 

service that involve the use of legal skills, should seek/provided with educational, extracurricular 

and life experiences that will assist them in developing analytical and problem solving skills, 

critical reading abilities, oral communication and listening abilities, task organization and 

management skills, as well as writing skills (Vidyasagar, 2008). The curriculum for Diploma in 

Law should also enable students to demonstrate the ability to interview, negotiating, counselling, 

and planning (Pye, 1987). 

 

The experiences in African countries show that it is possible to develop and implement 

competency-based curricula in a higher education context (Kouwenhoven, 2003). However, more 

researchers are required to evaluate the effectiveness of CBC and particularly whether such 

innovations are sustainable when external project funding comes to an end (ibid). In fact, most of 

the graduates of Diploma in Law in many colleges in Tanzania cannot write effectively, 

communicate orally, gather facts, manage interviews, counsel, negotiate, and plan innovative 

solutions to clients' problems. This necessitated the need to conduct an analytical study to assess 

the relevance of English communication skills syllabus to Diploma in Law programme in Tanzania 

to evaluate if it reflects competency-based education and training as expected. 

 

In Tanzania, different reforms have been made since 1995 when the Education and Training Policy 

was issued (Ryan, 2011). The reviews were basically intended to make a shift from the traditional 
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knowledge based curriculum to competence based curriculum as the old ones were ineffective as 

the graduates failed to demonstrate the skills and competences that fully addressed local, national 

and global market demands (Komba and Kira, 2013). In other words, curriculum developers 

attempt to improve the quality of education by enabling learners to develop the required 

competences which are relevant in different spheres of life (Ryan, 2011).  

 

As stated by NACTE (2015), the shift from knowledge-based education and training to 

competency based education system is influenced by the Development Vision 2025, which 

advocates Tanzania to be a nation with high level of education at all levels and which produces the 

quantity and quality of people sufficiently equipped with the required knowledge and skills to 

underpin sustainable development (NACTE, 2015). Due to this need, Tanzanian government has 

been emphasizing the achievements of the objectives in tertiary education to have an impact on 

the employability of graduates of various professions and on their competency to enter the private 

and other sectors of the economy (NACTE, 2015). English communication skills are among of the 

core skills expected to every graduate in every profession.  

 

The curriculum issued by Ministry of constitutional in Tanzania under umbrella of Legal sector 

reform programme developed the national legal training curriculum (2010) which presupposes to 

offer knowledge and skills of legal professionals. In response to developments and challenges that 

have taken place in the country and elsewhere for the past few years the Government, through the 

legal Sector Reform Program, resolved to design this national curriculum to provide minimum 

standards to guide  the provision of legal education at all levels in Tanzania. The standards were 

agreed by stakeholders as best practices in the provision of legal education and are informed by 

developments taking place at the East African Community level with regard to education generally 

and legal education in particular. This is a training programme at an intermediary-pre degree level 

intended for primary court magistrates, paralegals and other person needing such intermediary 

legal education. The diploma programme was also meant to provide a bridge between those who 

have gone through the certificate in law programme and wish to pursue further studies in law. At 

the end of the programme candidates were expected to have an intermediary knowledge of the law 

and its application in various settings and circumstances. They must have knowledge and 

understanding of the general legal principles and to be able to apply them to work situations; ability 

to develop an appreciation of the development of the law through legislation, judicial decisions 

and practice. 

 

However, many higher education institutions experience a growing gap between their curricula 

and the demands from society, business and industry for a more flexible workforce with 

competencies in problem solving, team work and project management (Kouwenhoven, 2003). 

Particularly institutions offering diploma in Law Program produce lawyers who only master 

English grammar rather than other communication skills which are essential to their profession; 



Machakos University Journal of Science and Technology, ISBN 978-9966-820-64-8 Vol. 1, Issue 1, 
February 2019 

 

80 

 

most of them cannot write effectively, communicate orally, gather facts, manage interview, 

counsel, negotiate, and plan innovative solutions to clients' problems. It is due to this challenge, 

the study wanted to assess relevance of English communication skills syllabus to Diploma in Law 

programme in Tanzania if it brings competency based education and training as expected. In terms 

of focus, the study is limited to one public institution: the Institute of Judicial Administration 

Lushoto, the choice is based to the fact that this institute is only that offers and expected to offer 

diploma in law programme and expected that the graduands must have the necessary skills for 

performing judicial clerical duties and other related function in Tanzania. Thus the other thought 

this institution can be a best for investigation. 

 

Methodology 

The study used documentary review to collect data and the data were analyzed using descriptive 

design. Various documents including English Communication Skills syllabus for a Diploma in 

Law, others include research thesis, articles and books related to the study. The data obtained were 

presented, interpreted and analyzed regarding the objectives of the study.  

Documentary review: The author reviewed the English communication skills for diploma in law 

which has the following course contents: Describe elements of communication process, Apply 

different techniques  of communication, Describe communication channels, Describe barriers of 

communication and the ways to overcome them, Identify Statutory Sentences in Statutes, 

Demonstrate skills in  analyzing Structural Statutory Clauses in Statutes, Demonstrate 

Paraphrasing Techniques in Statutory Sentences, Describe steps used in writing bibliographical 

information, Apply footnotes skills in writing texts, Apply Latin abbreviations used in writing 

footnotes, Explain the major parts of report. 

 

Results and Discussion 

The study assessed the relevance of English communication skills syllabus to a diploma in law 

programme in Tanzania if it brings competency-based education and training as expected. The 

study was based on two objectives, namely, to analyze the English communication skills syllabus 

to Diploma in Law programme in Tanzania, and to evaluate its reflection in attaining the required 

competencies to a diploma in law graduates. The study covered one English communication skills 

syllabus for Diploma in Law Programme, and the following are the findings obtained. 

 

An Analysis of the English Communication Skills Syllabus to a Diploma in Law Programme 

The syllabus contains thirteen outcomes. The first outcome is to describe elements of a 

communication process. The outcome comprises three related tasks such as to explain 

communication process, to explain elements of the communication process, and to outline the 

importance of communication process. The second outcome is to apply different techniques of 

communication. The outcome has three related tasks such as explaining techniques of 

communication, using communication techniques (sign, body language, oral, and written); and 
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outlining the techniques of communication. The third outcome is to describe communication 

channels. It has three related tasks: explaining the general concept of the communication channel, 

explaining aspects of communication channel, and outlining the communication channels.  

 

The fourth outcome is to describe barriers of communication and ways to overcome them; the 

outcome contains three related tasks such as explaining the meaning of communication barriers, 

describing communication barriers and outlining the barriers of a communication process. The 

fifth outcome is to identify statutory sentences in statutes; it comprises three related tasks: defining 

statutory sentences, identifying core, statement, qualifications, and conditions in statutory 

sentences, and outlining the techniques used in analyzing statutory sentences.  

 

The sixth outcome is to demonstrate skills in analyzing structural statutory clauses in statutes; 

identifying binominal expressions in statutory sentences; analyzing structural statutory clauses, 

and explaining the importance of analyzing statutory clauses. The seventh outcome is to 

demonstrate paraphrasing techniques in statutory sentences; it involves three related tasks: 

explaining paraphrasing the techniques, identifying major terms shorten the statutory sentences, 

and outlining the techniques used in paraphrasing statutory sentences. 

 

The eighth outcome is to describe steps used in writing bibliographical information. It involves 

four related tasks: explaining steps for writing bibliographical information for textbooks, journals, 

manuals, newspapers; outlining the steps for writing proper textbooks and journal bibliographical 

list, outlining the steps for writing manual and newspaper bibliographical list, and describing the 

advantages and disadvantages of acknowledgment in academic writing. The ninth outcome is to 

apply footnotes skills in writing texts. It comprises three related tasks such as describing footnotes 

writing procedures, differentiates between American Method style from footnotes style, and 

explaining the importance of using footnotes style to a law student footnotes skills are correctly 

described and explained.  

 

The tenth outcome is to apply Latin abbreviations used in writing footnotes. It involves four related 

tasks, namely, describing Latin abbreviations used in writing footnotes, differentiating the term 

Ibid from Op.cit., as frequently used in footnotes writing, outlining the major Latin abbreviations 

frequently used in footnotes, and explaining the importance of Latin abbreviations in footnotes.  

The eleventh outcome is to explain the major parts of a report. It comprises four related tasks: 

describing major parts of the report, describe the front matter, explain the main body, and 

differentiating between the front matter and main body.    The twelfth outcome is to describe the 

elements of the report. It has four related tasks: explaining the elements of reports (front matter, 

main body, and back matter); describing the elements of the front matter, describing the elements 

of the main body, as well as comparing and contrasting between front matter and the main body.  

 



Machakos University Journal of Science and Technology, ISBN 978-9966-820-64-8 Vol. 1, Issue 1, 
February 2019 

 

82 

 

The thirteenth and last outcome is to describe the back matter of the reports. It includes four related 

tasks: explaining the components of the back matter, comparing between the front matter and the 

back matter, outlining the main elements of the back matter, explaining the importance of the back 

matter in reports, and components of the back matter are correctly explained. 

All of the thirteen learning outcomes and their related tasks will be assessed using written test, 

assignments, and oral questing methods.  

 

Discussions and Evaluation of the Reflection of the English Communication Skills Syllabus in 

attaining the required Competencies to a Diploma in Law Graduates 

 

From the Analysis of the English Communication Skills Syllabus to Diploma in Law Programme, 

the study evaluated if the syllabus is based on competencies enough attain the required 

competencies to a Diploma in Law Graduates observed strengths and weaknesses as follows.  

 

Strengths of the English Communication skills syllabus in attaining the required competencies to 

a diploma in law graduates 

 

The syllabus focuses on enabling the diploma in law students to acquire writing communication 

skills. On one hand, the syllabus intends to equip learners with writing skills related to legal 

profession such as footnotes skills in writing texts, steps used in writing bibliographical 

information, Latin abbreviations used in writing footnotes, paraphrasing techniques in statutory 

sentences, and knowledge on the major parts, elements and the back matter of the reports. This 

concurs with the claim by Holvast (2016) that Law clerks prepare clear, concise and professionally 

written communication such as briefs, affidavits, statements of claim using correct spelling, 

grammar, punctuation, and syntax.  

 

The syllabus intends to equip the learners with knowledge on different issues related to oral 

communications skills such as the elements and importance of communication process, techniques 

of communication, using communication techniques and channels, and barriers of communication 

and ways to overcome them. This is relevant to the claim that a CBC should assist them in 

developing analytical and problem-solving skills, critical reading abilities, oral communication 

and listening abilities, task organization, and management skills, as well as writing skills 

(Vidyasagar, 2008). 

 

Moreover, the contents of the syllabus are logically arranged from simple to complex. It begins 

with elements of communication process, techniques of communication, communication channels, 

barriers of communication and ways to overcome them, statutory sentences in statutes, skills in 

analyzing structural statutory clauses in statutes, paraphrasing techniques in statutory sentences, 

steps used in writing bibliographical information, footnotes skills in writing texts, Latin 






















































































































































































































































































































































































































































































































































































































































